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The most interesting result of this study was that requiring active
participation in the book-reading interactions did not incrqase the children’s
\;ocabulary learning. Reading the book word for word was just as effective as
asking questions or recasting (a big frog...a big, green frog) with regards to learning
vocabulary. Consequently, the findings showed that since children made
vocabulary gains in all versions of this research, children were able to learn new
vocabulary in a variety of reading situations...good news for parents and teachers
alike.

In contrast, Beck and McKeown (2001) explored the benefits of reading
aloud and suggested aspects of reading aloud that need more attention by teachers
to make the read aloud experience more effective, especially for young children in
kindergarten and first grade. Their study suggested ways to keep important ideas

in focus and scaffold young children’s responses.

Reading Aloud and Language and Reading Development

Research has shown that children who are read aloud to have more gains in
reading comprehension, word discrimination and word knowledge. Reading aloud

also contributes to the development of children’s vocabulary (Maher 1991),
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widens their world knowledge and changes their attitudes toward books and
leisure reading (Rosenhouse, Feitelson, Kita & Goldstein, 1!997).

N Maher’s study on the effect of reading aloud to fifth-grade students
indicated that members of the control group retained less than half of the meanings
of the vocabulary words that they had looked up while the experimental group
retained the meanings of 90 percent of the words that had been read aloud to them
with the meanings provided orally. This supports the belief that schools would
save time by teaching definitions at the “teachable moment” orally rather than
using up time to make children look up the vocabulary words. The limited
findings of this study point to increased vocabulary retention as one of the
reasons that read aloud programs for children should be incorporated into reading
programs in all of our school districts.

A study (Rosenhouse, Feitelson, Kita & Goldstein, 1997) of 339 Israeli
first graders (15 classes) divided into 4 groups (3 experimental groups and one
control group) examined listening to stories by different authors, listening to
stories by the same author, and listening in installments to a multiple-volume
series of stories (by the same author as the second group). The control group

went about normal classroom activities.
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The study results indicated that story-reading to first graders lead them to
increases in decoding, reading comprehension, and picture storytelling. The group
that heard stories in installments from a series of stories by the same author,
showed the highest reading achievement. This could have been due in part to the
increase of reading for pleasure and the increased quantity of books purchased for
leisure reading that occurred in this group.

This important outcome means that exposure to any kind of

reading enhances literacy; moreover, it means that such intervention

in the development of children requiring enhancements may not be

too late even at the age they enter school, and it is possible (at least

partly) to compensate these children in the formal education

framework. (p. 32)

In another research study on the effects of computer generated read aloud
stories for children, the findings suggest that both parents and teachers can be
assured that children who are exposed to electronic stories are benefiting in terms
of literacy learning and this is but one effective means of exposing students to a

greater number of stories. The greater the exposure to stories, the greater the

literacy success the child will experience. (Fernandez, 1998)



Reading Aloud and its Impact on Students’ Attitudes and Interest in

Reading

In a study by Primamore (1994), she found that students read aloud to by -
their teachers tended to choose the same genre of reading material for themselves
for their independent reading pleasure. The results were not overwhelming but
did support the impact that the teacher’s choice of read aloud material had over
classroom students.

In her research, locally, Kociuba (1991) reported:

...children enjoy hearing stories. Nearly all the teachers responding

reported that their students loved the activity. Many reported that

it was the best part of the day, that their students applauded and

begged for more or that their students were seated and eagerly

awaiting for the stories to begin. (p. 73)

Included in Kociuba’s thesis are reasons given by teachers for reading aloud to
their students which include nurturing a love of reading, exposing children to
books and authors, broadening reading horizons, and modeling good reading.

Templeman (1993) came to the same conclusions after his local research of
elementary teachers. “Teachers need to be made aware that students nat only

enjoy this part of the day, but reading aloud often motivates and encourages the

children to read on their own.” (p. 51)
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Worthy, Moorman, and Tumer (1999) investigated the lack of interesting
materials available for middle school students in their reseapch. Their findings
uncovered that the two most preferred categories were scary stories and books as
well as cartoons and comics. Sports books and drawing books were also high on
the list of top rated reading materials. The category “other” was also chosen
frequently and the top “write-in” choices in that category were magazines,
including teen magazines, music magazines, video game magazines and magazines
with an ethnic focus.

The findings of this study may have some believing that middle school
students have declining literary values but it can also be looked at that middle
school students do read materials that are of interest to them. Student preferences
must be addressed if we hope to capture student attention and engagement, two of
the elements necessary for learning. But through the use of read aloud experiences
in the middle school classroom we, as teachers, have an opportunity to brpaden
the interests of middle school students with the careful selection of read aloud
materials to. entice and engage them with other genres. (Worthy, Moorman, &

Turner, 1999)



19

Implications for the Classroom

From the Tracey and Young findings (1999) on hO\!N mothers interact with
tileir children when reading aloud at home, teachers can help by understanding
that at-risk readers of less educated mothers tend to have their self-esteem
damaged and motivation to read lessened when confronted by the constant verbal
interference from their mothers when children read aloud incorrectly. Teachers
need to stress with these parents that they need to intervene only when the
meaning of the text is compromised and not at each miscue. To assist these at-risk
students teachers can suggest that parents read to their children versus having the
children read to the parents when the text material is at the child’s frustration level
of understanding. Additionally, teachers can provide instructional level texts in
content area subjects for students to read aloud at home instead of the grade level
texts which would help at-risk students from becoming frustrated.

In the book Read It Aloud! by Richardson (2000), she promotes reading
aloud to students of all ages. Over two-thirds of children are read-aloud to prior to
entering school and then this learning strategy disappears for most after third
grade. For those few students who are fortunate to have the experience of being
read aloud to by teachers beyond 3rd grade, they refer to it as a significant,

positive and long lasting impression (p. 12). This supports the findings of Ayers
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(1991) on what children have to say about being read aloud to which concluded
that children derive much more pleasure from the act of someone reading aloud to
them than possibly imagined, especially intermediate aged children. Reading aloud
to children should be encouraged by teachers to parents, and teachers themselves
should continue to include reading aloud to the students in their classrooms. Here
is a definite strategy to facilitate interest and motivation in students which is
sorely under used by teachers of intermediate, middle and high school aged

students.

Summary
The benefits of reading aloud begin when parents read favorite stories

aloud to their children. The techniques used do not need to be a concern, since
research findings indicate that just the simple act of reading aloud provides the
interaction and introduction to literacy necessary to garner measurable results.
(Senechal & Cornell, 1993)  This benefit continues into the early ygars of
primary school. (Rosenhouse, Feitelson, Kita & Goldstein, 1997) Even the use of
technology yields comparable results although the human component is the

desired choice unanimously by children. (Fernandez, 1998)
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As teachers, we need to be assured that the mere 10 to 15 minutes per day
devoted to quality read aloud materials for our students are minutes well spent.
Whether the choice of reading material is a childhood classic, a Newbery Award
winner, a fantasy, a mystery or poetry, teachers need to continue the time tested
practice of reading aloud as a means of inspiring and motivating students to all

reading has to offer.
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CHAPTER III

Design

Purpose

The purpose of this study was to determine whether the practice of
teachers reading aloud to students has perceived value. Surveys of teacher
attitudes/behaviors and student attitudes/experiences concerning reading aloud to

students were created to gather data.

Research Question

The question addressed in this study was:
How do teachers and students feel about the use of the read aloud

technique?

Methodology

Subjects

The 106 student subjects surveyed were third, fourth, fifth, sixth and

twelfth grade students from suburban and rural communities in western New
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York. The students were from the towns of Greece, Webster and Sodus, New
York. |
- The 36 teacher subjects surveyed were from urban, suburban and rural
communities in western New York. Only 36% of the one hundred surveys I
distributed were returned.
Materials

The teachers filled out a survey consisting of eight questions about the
topic of reading aloud to their students (Appendix A). The students filled out a

survey consisting of eight questions about the topic of being read aloud to by an

adult (Appendix B).

Procedures

One multi-age class of third, fourth and fifth graders from suburban
Greece, New York was included in the study. Two fifth-grade classes, one from
suburban Webster, New York and one from rural Sodus, New York were included.
In addition, a sixth grade middle school language arts class and a twelfth grade high
school English class both from suburban Greece, New York were also included in
the survey. These grade levels were chosen to get a representative sample of

students at various intermediate, middle and high school levels. This was to help
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to indicate any correlation of opinions to various ages or grade levels that were
evident. Student surveys were color coded by school/grade level to make
comparisons but otherwise the surveys were completely anonymous.

The selection of teachers from various teaching locales was intended to
elicit responses from a variety of teaching scenarios. Teacher surveys were not
color coded or in any way identifiable except for grade level. Teachers were asked
to participate in my survey by my colleagues in the reading program at SUNY
Brockport. This program included teachers who were employed in districts in
urban, suburban and rural locations. Each of these colleagues agreed to distribute 5
of my surveys to fellow teachers in the schools where s/he is employed. My only
request was that the co-workers that participated not be reading specialists so as

not to skew the results in favor of the read aloud process.

Analysis of Data

The responses of the returned surveys were tallied and recorded according
to similarity and frequency. The data obtained from the surveys were analyzed
qualitatively. The answers to the survey questions were compared by grade or
age level for the student surveys. Age level would indicate a comparison among

intermediate, middle school or high school aged students. Teacher responses were
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compared by actual grade level taught or by levels of students taught, such as
intermediate, middle or high school. Geographic region could also be a factor
explored when comparing the student surveys due to the color coding. It would
not be one of the factors in the teacher surveys since there was no control over
who responded, but a cross representation of geographic regions was planned in

the distribution of surveys.

Summary

A questionnaire designed to gather information from teachers about the practice of
reading aloud to their students was distributed to one hundred urban, suburban
and rural teachers of kindergarten through twelfth grade students. A second
questionnaire designed to gather information and opinions from students about
being read aloud to was designed and distributed. These surveys were from third,
fourth, fifth, sixth and twelfth grade students. The responses to these surveys

were categorized and then qualitatively analyzed.
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CHAPTER IV

Analysis of Data

Purpose

The purpose of this study was to determine whether the practice of
teachers reading aloud to students has perceived value. Surveys of teacher
attitudes/behaviors and student attitudes/experiences concerning reading aloud to

students were created to gather data.

Analysis of the Responses to the Questionnaires

This study examined the read-aloud practices of thirty-six classroom
teachers. Eight of the teachers would be considered primary aged educators (pre-
K and first grade). Twenty-five teachers were intermediate level educators (third,
fourth or fifth grade). Three teachers would be considered secondary teachers
(sixth, eighth or twelfth grade).

It also examined how students in third, fourth, fifth, sixth and twelfth

grades felt about the practice of being read-aloud to. There were four third grade
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students, seven fourth grade students, fifty fifth grade students, twenty-two sixth
grade students and twenty-three twelfth grade students whp responded for a total
of one hundred six (106) student responses.

The responses to both questionnaires were recorded, tallied and
categorized according to the frequency of the responses. Some of the response
totals did not equal 100% because some teachers or students did not respond to all
questions or gave more than one response to a particular question.

Teacher Questionnaire Results

The first question was:
Do you read aloud to your students?
One hundred percent of the teachers answered that they read-aloud to their
students. One reason for this could be that only those teachers who felt that this
strategy was of any value took the time to respond to my questionnaire.
The second question was:
How often do you read aloud to your students?
Twenty teachers (55%) responded that they read-aloud daily. Twelve teachers
(33%) responded that they read-aloud a couple of times per week and four

teachers (11%) indicated that they read-aloud weekly.



The third question was:

10 minutes

15 minutes

20 minutes

30 minutes

90 minutes

About how long do you read aloud to your students?
Table 1

Teachers who read to their students daily

Table 2

Teachers who read to their students a couple of times per week

10 minutes

15 minutes

20 minutes

30 minutes

40 minutes

28

5%

55%

20%

15%

5%

17%

25%

25%

25%

8%
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Table 3
Teachers who read to their students weekly
10 minutes 25%
15 minutes 50%

varies : 25%
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The fourth question was:
Why do you read-aloud to your students?

Table 4

Purpose for reading-aloud

Enjoyment 39%
Modeling (including fluency, expression) 39%
Reinforce auditory learners 33%
Exposure to different genres 22%
Improve listening skills 17%
Exposure to new ideas & information 14%
Relaxing 11%
Transition 11%
Exposure to new authors 8%
Appreciation of literature 8%
Integration of content areas & holidays 8%
Effective research based technique 6%
Develop vocabulary 6%
Illustrate techniques-foreshadow, metaphor 6%

Inferential questions 3%
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The fifth question was:
What time(s) of the day do you read-aloud to your students?

Table S

Times for reading-aloud

Before/after lunch 56%
End of the day (dismissal) 25%
Throughout day (middle/high school) 17%
After breakfast 14%
Afternoon (1 p.m. to 3 p.m.) 11%
After rest (mid-morning) 8%
After recess or “special area classes” 6%

Integrated into lessons 6%
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How do you select the books you read-aloud to your students?

What types of materials do you read aloud?

How materials are selected

Different genres

Integration of other subjects
Student interests & requests
Interesting/imaginative/exciting
Seasonal

Suggestions from other teachers
Teacher favorites

Topical / current events
Award winners

Different reading levels

Grade level appropriate
Higher grade level

Interesting to reluctant readers

Librarian favorites

Listening passages from anthology

Specific authors

Variety of main character genders

Table 6

53%
33%
19%
14%
11%
6%
6%
6%
3%
3%
3%
3%
3%
3%
3%
3%
3%



Fi;:tion (novels)
Non-fiction
Poems
Autobiographies
Biographies
Chants

Folk tales

Short stories

Table 7

Types of materials read-aloud

33

33%

14%

8%

3%

3%

3%

3%

3%
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The seventh question was:
How do your students react to hearing stories read-aloud?

Table 8

Student reactions

Enjoyment 78%
Listen intently 28%
Engaged 19%
Eager / look forward to it 19%
Spellbound / calming 14%
Discuss & question 11%
Relaxing 8%
Increased comprehension 5%
Read along with own copies of book 5%
Laugh 3%
Like to see pictures 3%
Like taped readings by actors 3%
Predict 3%

Share own experiences 3%
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The eighth question was:
Rank these teaching methods from most valued (1) to least (S).
Average rank
modeling
guided reading
reading-aloud
cooperative grouping

computer assisted instruction

Student Questionnaire Results

The first question was:

Do you enjoy having an adult read-aloud to you?

Table 9
Yes Sometimes No
3rd graders 75%
4th graders 43% 14% 43%
Sth graders 62% 10% 26%
6th graders 59% 9% 32%

12th graders 64% 36%

1.42

2.28

2.94

3.36

4.73



3rd

4th

Sth

6th

12th

The second question was:

Who are adults who have read-aloud to you?

Table 10

Mother Father Grandma Grandpa Teacher Librarian

100%  100% 100%

100% 57% 14%
96% 72% 50%
91% 64% 50%
78% 48% 35%

75%

29%

14%

32%

30%

75%

71%

100%

86%

91%

75%

71%

66%

27%

52%

* Other included step-dad, sister, brother, aunt, uncle, dance teacher,

nanny, friend, mom’s friend, family friend, cousin, substitute,

classmate, priest/pastor

36

*Other

50%

43%

64%

41%

13%
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What do you like/dislike about having an adult read-aloud?

Table 11

Student likes:

3rd 4th
I don’t have to read it myself/ listen 75% 29%
Relax 43%
Comprehension 14%
Expression
Interesting

Special moments w/ reader
A quality book

Using imagination /visualize
Humor

Finishing the story

Read along / analysis

Sth

24%

14%

12%

14%

12%

2%

2%

2%

2%

2%

6th

23%

27%

18%

14%

10%

5%

12th

9%

30%

9%

22%

9%

4%

4%



Table 12

Student dislikes:

I don’t get to develop reading skills
Pace too slow / too fast

Can’t concentrate / comprehend
Doesn’t read for long enough

No expression / too expressive
Don’t like the book

Sitting on the floor

Boring

Too much explanation

Can’t look back in book

Can’t ask questions immediately

No reason given

3rd

4th

28%

14%

14%

Sth

8%

4%

2%

6%

6%

2%

4%

4%

4%

4%

2%

2%
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6th

9%

27%

9%

9%

5%

12th

8%

21%

8%

4%

4%
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The fourth question was:

When was the last time someone read-aloud to you?

Table 13

3rd 4th Sth 6th 12th
Today 4% 27%
Yesterday 75% 78% 5% 87%
Last week 25% 71% 12% 14%
3 weeks ago 14%
Last month 2% 9%
This year 9%
Last year 14% 27%

More than a year ago | 4% 9% 9%



The fifth question was:

What was read-aloud to you?

Table 14

3rd 4th Sth 6th 12th
James & the Giant Peach 25% 14% 16%
Harry Potter & the Sorcerer’s Stone 25% 14% 4% 5%
Harry Potter & the Goblet of Fire 6%
Is Anybody There? 34%
Journey to Nowhere 32%
The Once and Future King 91%
a Social Studies chapter / L.A. text 27%
The Great Gilly Hopkins 5%
A Dr. Seuss book 2% 4%
Little House on the Prairie 2%
A Nancy Drew Mystery 2% 5%
A Wrinkle in Time 4%
Ella Enchanted 5%
Holes 5%

The Little Prince 2%



The sixth question was:

What do you do when someone is reading-aloud to you?

Table 15

3rd
Listen 100%
Pay attention
Puthead down /lay down
Close eyes
Go to sleep
Relax
Visualize / imagine
Sit still
Draw
Follow along
Take notes

Homework

4th

43%

29%

14%

14%

Sth

70%

4%

10%

10%

8%

14%

10%

10%

2%

2%

6th

55%

9%

5%

17%

18%

14%

5%

41

12th

43%

4%

4%

9%

43%

4%

30%

4%
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The seventh question was:
Complete the sentence:

When I’m listening to a story being read-aloud

Table 16

3rd 4th Sth 6th 12th
Listen & get into story 75% 71% 38% 41% 17%
Ask questions 25% 2%
Enjoy 14% 2% 5% 4%
Visualize 38% 15% 26%
Comprehend 15%
Read along 2% 5% 23%
Predict 5%
Draw 6% 5%
Bored / zone out 17%
Close eyes / fall asleep / lay down 14% 14% 4%
Relax 12% 9% 17%
Pay attention 14% 17%

Sit quiet & still 9%
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The eighth question was:

Do you recall a memorable read-aloud moment or story?

Table 17
3rd graders 100%
4th graders 71%
Sth graders 68%
6th graders 73%
12 graders 35%

Why was it memorable?

The responses to this part of the survey were varied but most who
responded indicated an incident or occasion which made a read aloud moment
memorable or magical. Three students (in fourth and fifth grade) indicated that a
favorite read aloud experience occurred when Mom read aloud to them. Some other
comments from fifth graders included:

“Dad read an article in the news because it was his.”

“...same book as my Dad.”

“...Laura Ingalls Wilder series by Dad.”

Four different fifth grader students responded that a particular read aloud memory
was memorable because it was the “last story my grandfather read to me before he -

died.” Another fifth grader wrotg that a “teacher read a story with the lights out and



only a candle lit.” Two fifth grade students responded that read aloud experiences
were “all memorable because that may be the last time I’m read to.”

Of the sixth grade responses, one student answered “the Bible, because it is
the most important book.” Another sixth grader recalled when “Great grandma (94
years old) read Little Dog Goes to School.” and another sixth grader remembered
President Bush’s speech about the September 11, 2001 attacks. Finally, a twelfth
grade student shared an elementary school memory of “Charlie and the Chocolate

Factory...it allowed me to go to an imaginary world."

Summary

When the responses were compared, over half of the responding teachers
read aloud to their classes daily and the most frequent amount of time spent reading
aloud was 15 minutes. When asked their purpose for reading aloud teachers most
frequent responses included enjoyment, modeling (including fluency and
expression), reinforcing auditory learners, exposure to different genres and
improving listening skills. When asked how materials were chosen to read to
students teachers most often responded because they were of different genres, to
integrate other subjects, because of student interests and requests or because a
selection was interesting, imaginative, exciting or seasonal. Fiction (novels), non-
fiction and poems were the top selected pieces of literature chosen as read aloud
materials. Teachers perceived their students’ most frequent reaction was enjoyment
but they also indicated that their students listened intently, were engaged, eager.

and looked forward to read aloud time. In addition to having a spellbinding or
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calming effect on students, teachers also indicated thatread aloud experiences
allowed students to discuss and question. When asked to rank teaching methods,
only modeling and guided reading were higher than reading'aloud.

When student responses were compared, all grade levels indicated a
majority enjoyed having an adult read aloud to them. Quite a few adults were listed
as having read to students, not just teachers. When students were asked what they
liked about having a book read to them, nearly all grade levels said the number one
reason was because it was relaxing. The most frequently listed reason for disliking
the read aloud experience was pacing...the story being read either too quickly or too
slowly. Most of the students responded that they had been read to within the past
week. (Although, sadly, one sixth grader indicated that s/he had not been read
aloud to since Mrs. Brakoniecki’s class in fifth grade.) When asked what had been
read aloud, it was clear by the number of responses in some grade levels what
books some of their teachers were reading (Is Anybody There?, Journey to
Nowhere, a social studies chapter and The Once and Future King). Listen or listen
and follow along was the most common response at all grade levels when students
were asked what they do when someone is reading aloud to them. When asked to
complete the sentence “When I’'m listening to a story being read aloud ...I listen and
get into the story” was the most frequent response for third, fourth, fifth and sixth
graders. The number one response for the twelfth graders was “[ visualize.” The
same number of sixth graders responded that they visualized as responded that they
listened. The memorable occasions listed by the students of all ages were
indications of the perceived value of the read aloud experience for that individual.

Since three-fourths or more of the third, fourth, fifth, and sixth graders indicated



memorable read aloud moments, it can be concluded that for the majority of the
students surveyed reading aloud to students is a magical experience. Only one-third
of the twelfth graders responded with memorable experiences, but those who did
indicated such vivid memories that they also would have to be counted among those

regarding reading aloud as magical.
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CHAPTER V

Implications for Further Research

Purpose

The purpose of this study was to determine whether the practice of
teachers reading aloud to students has perceived value. Surveys of teacher
attitudes/behaviors and student attitudes/experiences concerning reading aloud to

students were created to gather data.

Conclusions

Is reading aloud to students magical? When high school seniors remember
books from their youth and still enjoy the visualization when a teacher reads aloud
to them, I think it attests to the power of the read aloud experience. When a sixth
grade student reports when a story is read aloud it allows one to “go into the
character,” that has to be counted as magical. When a fifth grader enjoys being

read aloud to versus independent reading which “rots on a stick” one must admit
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that that speaks to a magic that the read aloud experience provides for that
particular student, if not for his/her classmates, as well.

There’s a saying to the effect that “without data, ali you have is someone
with an opinion”. I wanted my research to yield data to support my belief that
reading aloud to students is valuable and in some cases magical. This research has
provided evidence of the power of the read aloud experience in ways and numbers
that I couldn’t have imagined when I was envisioning a study to validate a
technique that I was hoping wouldn’t become a lost art in the standard driven
classroom for New York state students. I am encouraged that a significant number
of my colleagues share my belief that reading aloud is magical for students. I am
also pleased to report the number of students who value being read aloud to. The
read aloud experiences that I have had with my students have always been magical
and I hoped that others (both students and teachers) who encountered the
technique felt as strongly as I do about it. The results of my study seem to
validate my belief that reading aloud to students is a valuable, time honored

technique that needs to be recognized for the contributions it makes to the quality

of tﬁe educational process for children of all ages.



49

Implications for Further Research

All of the research findings on this topic supplement each other. Although
éa;:h research study includes some limitations, the larger sainples used in some
make those findings easier to generalize. The findings of each suggest key points
to be considered when examining reading aloud with regards to student learning.
The potential for further investigation in the area of student interest and
motivation research is clearly evident.

Each study reviewed features facets of reading aloud and much more can be
learned about reading aloud on the secondary level where less reading aloud and
fewer research studies exist. In order to challenge students to become skilled
readers, they must first be interested in reading as a pleasurable experience. If
reading aloud makes that first connection for the students, it needs to be a valued

strategy in the classroom from kindergarten through college education.
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Appendix A

Teacher Questionnaire* Grade level

i

Do you read aloud to your students? YES NO

How often do you read aloud to your students?
Daily A couple of times per week Weekly

About how long do you read aloud to your students?

Daily: minutes / day
or
Weekly: times / week minutes / session

I don’t read aloud (Thank you for your input.
You may skip the remaining questions.)

Why do you read aloud to your students? (Feel free to continue answers on
back.)

. What time(s) of the day do you read aloud to your students?

How do you select the books you read to your students? What types of
materials do you read aloud (fiction, non-fiction, autobiography,
biography, poetry, or other)?

How do your students react to hearing stories read aloud ?
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8. Please rank the following teaching methods from 1 to 5 (with 1 being the most

* This survey was printed on a single, one-sided page when it was distributed to

valued or effective method and 5 being least valued or effective).
modeling

cooperative grouping

reading aloud to students

computer assisted instruction

guided reading

the teachers to complete.
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Appendix B

Student Questionnaire* Grade level
Please feel free to continue answers on back of page.

1. Do you enjoy having an adult read aloud to you? Why? Why not?

2. Who are adults who have read aloud to you? ( Circle as many as apply.)
Mother Father Grandmother Grandfather

Teacher Librarian Any one else?

3. What do you like about having an adult read aloud to you? What do you
dislike?

4. When was the last time someone read aloud to you?

S. What was read aloud to you?

6. What do you do while someone is reading aloud to you?



7. Complete the sentence:

When I’m listening to a story being read aloud
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8. Do you recall a memorable read aloud moment or story? Why was it
memorable?

* This survey was printed on a single, one-sided page when it was distributed to
the students to complete.



