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darker pink sticky”. Jack was able to take what he was given and in this case fit it to his
needs in this case. Even though the strategy was more for Jack to become motivated
during independent reading time, he insisted on using the flagging strategy every session
after. It allowed him to stay more focused in reading and gave him time to stop and think

about what was happening.

Figure 6. Positive Reading Strategy.

A negative motivation strategy. Another strategy that was used with Jack was a
before, during, and after worksheet (Figure 7). | used a variety of prompts (Appendix E)
to help Jack think more in-depth, as he read. One thing that Jack expressed was that he
did not enjoy writing. For our very first session we completed a before, during, and after
worksheet, but | filled in the chart as he verbally shared his thoughts throughout
(Appendix F). Even though he was verbally sharing his thoughts, he still was not engaged
and motivated to tell what he was thinking. There was another time | asked Jack if he
would do a little writing for me during a session (Figure 7). He only completed the before

and during section of the worksheet and refused to finish the after because he did not
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want to write anymore. As you can see, he did not elaborate with his thinking during his
written responses and rushed through to finish what he did complete. | tried this strategy
with Jack to see if there was anything about it motivating, but due to having to talk about
what he wanted to say and then write it down, it made him unfocused and frustrated. In
regards to writing he shared, “Writing takes too much time. I would rather just tell

someone what I think about a story. It is boring.”

Figure 7. Negative Reading Strategy.

Discussion
Summary of Findings
Over the six weeks of data collection for this study, | strove to answer: How do
different reading practices motivate a student with ADHD? This study’s purpose was to

explore a child’s reading experiences by looking into how different types of reading
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practices motivate a child with Attention Deficit Hyperactive Disorder (ADHD). At the
beginning of my study, | found Jack had difficulty becoming motivated as he read,
especially when reading independently. | wanted to find out why this was happening, and
what I could do to help motivate him. From my data analysis, | found that choice and
strategies best helped Jack succeed during our at-home tutoring sessions.

From my findings, | concluded that a) Students need choice when completing
texts and activities to increase motivation; and b) Find what type(s) of strategies interest
your students to increase their motivation during reading time. By allowing our students
to have choices as they complete texts and activities and using proper strategies to use as
they read, this will allow their motivation to increase.

Conclusion and Implications

Conclusion 1: Students need choice when completing texts and activities to
increase motivation. The results revealed students need to have a choice when reading
texts as they use different reading practices and activities. According to Ross (2001),
considering book choices that are successful will make a person more likely to repeat the
reading process and want to experience the pleasure of reading newer books. Ross (2001)
also shared that on the contrary, when books are not successful for a person it may
decrease their desire to read. | found this would happen with Jack when he chose books
that were nonfiction and fiction texts. When Jack chose books he was more interested in,
our reading session went smoothly and he enjoyed his time completing the reading and
activity afterwards.

From my study, | found in order to understand what motivates a student, it is

important to know who they are as a reader. Additionally, | need to know their likes,
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dislikes, and the prior knowledge they come into the classroom, such as being engaged or
not in a reading, activity, or reading practice. From knowing Jack personally and as his
educator, | have learned what makes him engaged in a text and activity, and what prior
knowledge he holds for certain texts. Clark, Kamhi, Nippold, and Boudreau (2014)
explain that prior knowledge is what is brought into the learning process by the students’
knowledge, skills, or even ability. By knowing Jack’s prior knowledge | was aware of
what knowledge, skills, or abilities he had and what | could do to motivate him during
different reading practices. Additionally, considering multiple activities for the students
to complete will not only allow for differentiation for students, but also give them
different ways to show their thinking in ways they enjoy best.

Implication 1: Teachers need to give their students choices to help increase
their motivation Teachers need to know their students and learn how to differentiate
their learning experiences. As noted above, Jack was experiencing difficulty when
independently reading. I found that with the use of flags (sticky-notes that shared his
thinking throughout) that Jack soon no longer had an issue independently reading.
According to Tomlinson (2011), every student should have work that is inviting and
interesting. In order for a student to be motivated to read, they must be able to connect in
some way to what they are reading. By teachers knowing their students and their abilities
they will be able to find what motivational tools fit best with each child. By allowing
choice in the classroom, the teacher is also helping students enjoy what reading is all
about. As explained in the literature review section, students need to understand the value

of reading to increase their motivation (Gambrell, 2010).
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Conclusion 2: Reading strategies will increase student motivation during
reading time. Reading strategies are used for readers to interact with texts they read
(Cakici, 2016). The results from this study show that reading strategies can allow a
student to become more engaged and motivated during reading. | was able to use multiple
strategies to find what would help Jack stay on task and enjoy reading. For example, by
using a flagging technique, Jack, was excited and engaged to read during session,
especially when independently reading. By finding a strategy or strategies that interest
students, an increase in motivation during different reading practices will occur. By
finding what type of strategies work best for your students, it will help students construct
and maintain what they are reading (Cakici, 2016). It is very important for educators to
know whether a student enjoys hands-on activities, writing, etc. when sharing their
thinking as students are reading.

Implication 2: Teachers need targeted professional developments around
different reading strategies to use in the classroom that fit the needs of their
students. With so many students in today’s society being diagnosed with ADHD, or just
generally experiencing difficultly with motivation to read, teachers may be underprepared
to provide support and tools needed to increase their student’s motivation. As stated
previously in my research problem, students gaining support needed from teachers may
prevent lower academic grades and/or disinterest as they are reading (Dislen, 2013; Ehm
et al., 2016; Hedin, Mason, & Gaffney, 2011; Unrau & Quirk, 2014; Wei, 2016). In order
for our students to receive the proper support this means that teachers need to be prepared
with strategies they can teach their students to use, allowing them to feel supported as

they read using all different reading practices. Some strategies may not work for read
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alouds, but work for independent reading for certain students or vice versa. For example,
when completing a before, during, and after worksheet it was easier for Jack to want to
share his thinking aloud, but it was hard trying to use flags to explain his thinking as |
read to him. Teachers need to know what strategies are out there to use during reading
time to get students to show their thinking process throughout the story and allow them to
have fun while doing it.
Limitations

Throughout this qualitative case study, several factors served as limitations. The
first limitation included only having one participant to observe during my study. By only
focusing on one participant, | was unable to see how different reading practices motivate
other students. Secondly, my study took place over a six-week time frame that included
twelve sessions. A six-week time frame was a very short amount of time to focus on three
different reading practices during our sessions together. Lastly, | was the only researcher
conducting this study. With being the sole researcher, | had no other viewpoints other
than my participant saying if findings were accurate. This can affect how my findings are
shown to others.
Recommendations for Future Research

Some recommendations | have for future research include, 1) extend into the
classroom setting; 2) recruit more participants; and 3) consider a larger timeframe for
data collection. More studies on this topic should be conducted in classrooms because my
study was conducted in an at-home setting. Secondly, this study only had one participant.
By recruiting more participants, other studies would be able to see if there are any other

factors that take place when focusing on motivation to read with different reading
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practice. Lastly, more studies should have a larger timeframe. By allowing more than six
weeks for data collection, other strategies may be found that may impact the participants
learning positively or negatively, along with what may trigger the on and off-task
behaviors.
Overall Significance

The results of this research study have provided insight on how different reading
practices motivate a child with ADHD. Some reading practices may leave students facing
on and off-task behaviors, but | found by finding a balance of choice and strategies a
students can refocus their attention and become engaged in the reading process. This
study will inform other educators who may struggle with finding ways to motivate their
students, when working with different reading practices. A takeaway from this study was
the importance motivation had on students’ reading. Without motivation, reading may be
placed to the side for some of our students. All students do not have to be diagnosed with
ADHD to feel unmotivated to read during certain practices used throughout the school
day. By giving students choices on texts, activities, and a variety of strategies, they will
more likely find enjoyment with all reading practices they use in and outside of the

classroom.
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Appendix A
Beginning and End Questionnaire

1. What do you like best about school? Why?

2. What do you like least about school? Why?

3. How do you learn best?

4. What do you like the most about reading? Why?

5. What do you like least about reading? Why?

6. Does anyone read to read at home? If so who and how do you feel when they
read to you?

7. Would you rather be read to, take turns reading, or read by yourself? Why?
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Date:

1)

2)

3)

4)

5)

Appendix B
Questionnaire

What did you feel your strengths were this week as we read and completed
an activity?

What did you feel your difficulties were this week as we read and completed
an activity?

What do you think would better help you understand the reading?

What made you feel motivated during this weeks tutoring session? Why?

What did you think about ... the read aloud/reading together/reading alone?
Why?
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Forms for transcribing audio recorded meetings

Appendix C
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Guided reading

N

Y

story, what

Why?

What was the "

problem and author's purpose

how was it in writing this

solved? book? _W'hy do
you think that?

If you could
continue the

events would
you include?

Appendix D

Fiction Spinner

What was the

i the most
interesting
the book?

What do you think

part of
Why?

2

i This book purpose of The book
reminded Jyou or arlicle? How can
of and why. you Tell?

Tell one Thing

imper‘l‘an‘l‘?

Nonf icTion Spinner

Hame two

What is The

main idea®? suppop‘hng

details.

Write @
short

summary of

the book,

Why is
this Topic
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Appendix E
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Appendix F
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