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·Example 5aal (Back, Sharah's Drawing) 
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Example 5b (Front, Sharah's Writing) 
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Example 5bb (Back, Sharah's Writing) 
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Example 6a (Jonathan's Drawing) 
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Example 6b (Jonathan's Writing) 



i 

' . 
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Example 7a(Front, Donald's Drawing) 
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Example 7aa (Back, Donald's Name) 
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Example 7b (Front, Donald's Writing) 
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Example 7bb (Back, Donald's Name) 
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Example 8a (Michelle's Drawing) 
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Example 8b (Michelle's Writing) 
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Example 9a (Jeremy's Drawing) 
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Example 9b (Jeremy's Writing) 
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Example lOa(Front, David's Drawing) 
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Example lOaa(Back, David's Drawing) 
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Ex~mple lOb (David's Writing) 



Chapter V 

Conclusions and Implications 

Purpose 

The purposes of this study were to investigate how 

young children perceive the processes of drawing and 

writing, to determine the characteristics of the drawing 

and writing episodes and products, and to determine what 

relationships exist among the perceptions, processes, and 

products. 

Conclusions 

The results of this study substantiates much of the 

previous research into children's language learning, 

provides some new insights, and raises new questions to be 

answered. 

The most important conclusion ·that can be formulated by 

this study is that four~year-old children do not have 

clearly defined separate concepts of drawing and writing. 

It must not be assumed, however, that children are confused 

about the concepts of drawing and writing. Instead, they 

are testing the principles and strategies about written 

language that they have come to know. Harste, Woodward, and 

Burke (1984) suggest that "border skirmishes," in which 

children waver between writing and drawing, may help 

children pose and resolve the problems involved in their re

invention of written language. This must be considered an 
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indicator of progress as children deal with the task of 

putting a message on paper using graphic principles. Both 

drawing and writing may be considered speech or thoughts 

communicated graphically. 
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Drawing is a natural part of children's progression to 

literacy. This study provided insight into how young 

children use the medias of drawing and writing 

interchangeably as they discover the unique structures and 

strategies for each. Children learn to communicate by 

gestures, speech, and drawing, and eventually they convey 

meaning through alphabetic symbols. During this 

developmental process, children use all the various media of 

self-expression. 

This study verifies previous literature (Dyson, 1986; 

Graves, 1983; Temple, Nathan, & Burris, 1982) which suggests 

that oral language plays a critical role in facilitating 

children's written language learning. The results of this 

study show that ~ost young children produce oral language as 

they draw and write. Talking to themselves or to another 

person serves to sustain cognitive involvement, to encourage 

more drawing and writing, and to edit and review what they 

have produced. 

The most commonly perceived function of drawing and 

writing for children in this study was the personal 

function. The results of this study verify those of Keefer 

(1983) who stated, "It appears that the most commonly 



perceived function of writing, and the first to evolve, is 

the personal function (p. 70). This personal function may 

be described as a manifestation of egocentricism in 

cognitive development as described by Piaget (1969, 1970, 

1973). The majority of young children in this study draw 

and write for personal enjoyment. 
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This study concluded that young children prefer to use 

capital letters rather than lower-case. These results are 

consistent with those of Bissex (1980) and Torrey (1969), 

but not with those of Keefer (1983) who found no consistent 

pattern in the use of upper and lower-case letters. This 

may be explained in part by the fact that Keefer's study was 

a two-year study which included children as they progressed 

through nursery school and kindergarten where they had 

received some formal schooling. 

The results of this study suggest that children are 

very proud of their ability to write their own names in some 

form. Developmentally, it appears that young children learn 

to write their first name with mainly capital letters and 

then progress to writing the names of others. This 

progression suggests that children are eager and willing to 

write what is meaningful to them. 

Implications for Research 

The past decade has provided a wealth of research on 



literacy development in early childhood. This research 

substantiated many of these findings, but also raises new 

questions for future research. 
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More research needs to be done concerning young 

children's perceptions about writing. Do they know that 

print in books is writing? Do they know that writing can be 

used to tell a story? Do they know why they must learn to 

write? Do they know the relationships between reading and 

writing? An investigation into young children's perceptions 

about these questions could be conducted using a series of 

questions and tasks in order to illicit material for 

analysis. 

This study could be duplicated using larger samples of 

children from a variety of environments. Results of a study 

of inner city or rural Appalachia children, for example, 

might be very different from the results of this study. 

A longitudinal study could be conducted over a period 

of two or three years to investigate how children's drawing 

and writing perceptions and products change- as they develop. 

Such a study would reveal whether children continue to draw 

and write mainly for their personal enjoyment or if that 

function declines in importance as they progress in school. 

This would suggest important implications for teaching. 

There is a need for further research into the role of 

the teacher and the family in children's literacy learning. 

Results of interviews with teachers and parents of the 
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subjects in this study suggest a strong correlation between 

the attitudes and strategies of teachers and parents and 

children's literacy development. According to this study, 

the mother is the strongest influence during the preschool 

years. Studies to determine the influence of the teacher 

and the school could be conducted in various nursery 

schools. 

Implications for Classroom Practice 

This study and much of the research of the past decade 

has provided a wealth of information about the earliest 

stages of reading and writing, but comparatively little has 

been said about effective ways to assess this early literacy 

development. It is known that literacy learning begins long 

before children come to school, but our ability to assess 

initial literacy levels has been limited. 

Recent literature indicates that effective assessment 

of young children's literacy development can never be done 

by a single instrument. The design of this study suggests 

an alternative to a single standardized test for assessing 

children's writing development in early childhood programs 

by asking questions, observing behaviors, and sampling 

performance. This assessment could be ongoing, and 

cumulative records could be kept concerning the child's 

development. Results would provide information about the 

child's strategies, strengths and weaknesses, interests, and 
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perceptions. The results would aid the teacher in designing 

the most appropriate instruction. Subsequently, the 

cumulative records could be passed on to the kindergarten 

teacher who could continue the same type of assessment. 

Young children have limited perceptions of the 

functions of drawing and writing. Therefore, it is 

necessary for teachers to provide a model which reflects the 

various functions that drawing and writing serve. For 

example, the teacher should write messages on the 

chalkboard, write creative stories, draw pictures of her 

house, and write thank-you notes. The children should in 

turn have the opportunity to draw and write for a variety of 

purposes. 

The children in this study reacted positively to 

encouragement, acceptance, and praise throughout the drawing 

and writing episodes. Likewise, if teachers and parents 

provided similar positive reinforcement, children's literacy 

learning would be enhanced. 

Children should be allowed and encouraged to talk aloud 

about their drawing and writing. This and other studies 

show that oral language serves an important role during the 

writing process. 

The children in this study preferred to use crayons and 

felt-tipped markers when drawing and writing. Pencils were 



98 

the least preferred. Allowing children to choose their own 
' 

tools for drawing and writing may enhance their interest in 

drawing and writing in the early years. 

Summary 

This study's findings yield insight into how drawing 

provides children with a transition to writing. Further 

research is needed to understand what is involved in the 

drawing-writing transition in order for parents and 

educators to give the optimum support and guidance as 

children develop different aspects of the complex symbol-

producing process. 
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APPENDIX 

Forms Used to Record Information 

I 
L _____________________ _ 
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STUDENT DATA FORM (Drawing) 

Name: ____________________________________________ __ Age: ______________ __ 

Sex: M F Birthdate: ----------------
Nursery School: ________________________________________________________ __ 

Session: ________________________________________ ___ 

Researcher: ______________________________________ _ 

Session I - Drawing Date: ______________ __ 

Time Beginning: ________ _ Time Ending: ________ _ 

Total Time: ____________________ __ Drawing Time: ____________________ __ 

Hand Used:~ 

Materials Used: Number in order. 

Thick Pencil ---

Thin Pencil ---

Thick Crayons 

___ Blue 

___ Black 

___ Brown 

___ Purple 

___ Yellow 

___ Orange 

___ Red 

___ Green 

Thin Felt-tipped Markers 

Blue 

Black 

Brown 

Purple 

Yellow 

Orange 

Red 

Green 

Observations, Comments, Behavior: Continue on reverse side. 
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STUDENT DATA FORM (Writing) 

Name: ____________________________________________ __ Age: ______________ _ 

Sex: M F Birthdate: ______________ __ 

Nursery School: ________________________________________________________ __ 

Session: _________________________________________ ___ 

Researcher: ______________________________________ _ 

Session II - Writing Date: ______________ __ 

Time Beginning: ________ _ Time Ending: ________ _ 

Total Time: ____________________ __ .writing Time: ____________________ __ 

Hand Used:__R__.L 

Materials Used: Number in order. 

_____ Thick Pencil 

_____ Thin Pencil 

Thick Crayons 

___ Blue 

___ Black 

___ Brown 

___ Purple 

___ Yellow 

___ orange 

___ Red 

___ Green 

Thin Felt-tipped Markers 

Blue 

Black 

Brown 

Purple 

Yellow 

Orange 

Red 

Green 

Observations, Comments, Behavior: Continue on reverse side. 
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PARENT INTAKE FORM 

Name of Child: __________________________________________________________ __ 

Researcher: ____________________________________ _ Date: ________________ __ 

Type of Home:~T~w~o~-~P~a=r==e=n~t~--~S==i=n~g~l~e~-~P~a=r==e=n~t 

Location of Home:~U~r=b~a=n~---=s~u=b~u=r=b==a=n~--~S=m=a==l~l~T~o~w~n=---~R~u=r~a==l 

Father's Occupation: ____________________________________________________ __ 

Father's Education: -------------------------------------------------------
Mother's Occupation=------------~---------------------------------------

Mother's Education: -------------------------------------------------------

Does the child draw andjor write at home? 

Tell me about what he/she does? 

What materials are used? 

How are other family members involved? 
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TEACHER INTAKE FORM 

Child's Name: Birthdate: --------------·---------------------- -----------
Address: ________________________________________ ___ Phone: ____________ __ 

Father's Name: __________________________________________________________ __ 

Mother's Name: __________________________________________________________ __ 

Teacher's Name: __________________________________________________________ _ 

Nursery School: ________________________________ ___ Session: ------------
School Address: ________________________________________ ___ 

Researcher: ________________________________________ __ Date: __________ __ 

After parental permission, when can we schedule the two student 

interviews? 

Session I: Date: Time: ------------------------- ---------------------
Session II: Date: Time: ------------------------- ---------------------

Where may I conduct the interviews? 

What is done in the areas of drawing and writing in this 

child's class? 


