
in close proximity of me as I moved around the room, as Jones (2000) and Wong 

(2004) suggest. Both Jones and Wong believe that moving around the room deters 

students from �o�f�f�~�t�a�s�k� behaviors because the student does not wish to be caught off 

task by a teacher. Moving around the room deterred not only the students that were 

part of the study, but also other students in the class. This encourages me to continue 

moving around the room. Keeping students focused on the task at hand is very 

important for their learning of information and skills. I can do this not only by 

moving about the room, but by helping the classroom teachers with whom I work in 

preparing lessons that are differentiated so that all students feel capable, yet 

challenged, by the material . 

The results of this research also led me to believe that Pelham et al. (2007) are 

correct that behavior modification such as providing a cue for attention is as 

important to students with attention difficulties as medication. Although both boys 

who participated in this investigation were taking medication for their ADHD 

symptoms, it was very obvious that medication did not totally control all the boys' 

ADHD symptoms. It makes this researcher wonder that if all students diagnosed with 

ADHD were required to receive behavior modification classes in conjunction with 

their parents that those students would greatly benefit especially if the techniques to 

help the student maintain attention to task were shared with the students' classroom 

teachers. 

As a teacher I would talk with students who have attention issues and 

determine what type of visual cue he/she would like to have me use to remind 
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him/her to return to task. I would also encourage parents to speak with their child's 

pediatrician regarding what type of behavior modifications they could use at home or 

if the doctor could recommend another medical professional who could provide some 

suggestions for appropriate behavioral rnodifications. These results have also 

prompted me to add a link on my school webpage for the Center for Children and 

Families at SUNY at Buffalo for parents and students who are looking for resources. 

Results of this investigation have also led me to look at the webpage for the 

Center for Children and Families at SUNY Buffalo at least twice a month for new 

information regarding children with ADHD. I also find myself looking at other 

websites that provide information regarding ADHD. This investigation has 

encouraged me to remember that research like students can change and each student 

is an individual that responds differently to different stimuli than another student. It 

keeps me focused on looking for techniques that are going to help my students. It 

keeps me from becoming complacent and using the same strategies over and over that 

may not work for every student. 

Students' and parents' belief that the use of visuals and hands-on activities 

were the ways in which the students learned well also led me to believe that when 

students are actively participating, then students maintain focus to task. This reminds 

me to collaborate with the teachers with whom I work to design lessons that include 

visuals and hands-on activities to engage students. Engaged students will have less 

inclination to off-task behaviors. 
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This investigation "\:Vas extremely limited. Participant numbers were very 

small and the time frame in which this investigation took place was across a six 

month period. Two of the participants had known the researcher for four months 

prior to the investigation and the other participant had known the researcher for more 
( 

than a year prior to the investigation. 

In the future I would like to see an investigation that began with a program 

like that of Pelham, et al. (2007) where students and their parents work to find what 

behavior modifications work for the student during a summer program. The 

investigation would continue from this program into the student's school year. The 

teacher or an investigator would provide those behavior modifications within the 

student's classroom. If this could possibly take place over a couple of years it might 

allow the researchers, student, parents, and teachers an opportunity to find what 

works well for that student so that those behavior modifications can be used 

consistently to help the student. The objective after all is to develop focusing 

strategies that will work for the student to aid the student in obtaining an education. 

, While doing this research I learned a great deal not only about student focus, 

but about my students and their parents. I learned about my students' insecurities. I 

learned that the parents of my students know their children and are involved in their 

lives. The parents know their child's insecurities and were willing to share those 

insecurities with me. They know the ways in which their child learns best. Students 

know how they learn best. 
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My students and their parents have reminded me that school is not just a place 

where the students learn subject matter, but students also learn about being part of a 

society. They discover that not everyone reacts favorably to every part of their being 

and that some parts we shelter for only a few people that we can trust. Students learn 

what is acceptable in school versus out with friends or home with family. Parents 

and students have reminded me to be an observer and a gatherer of many types of 

information that make up a person. 
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Student 
======== 

Appendix A 
Student Survey 

1. How do you think you learn the best: (circle all that describe you) 
a. hands-on activities b. visuals c. listening d. writing 

2. What subject do you feel you do best in: (circle one) 
a. Math b. English c. Social Studies d. Science 

3. Why do you think you do well in this subject? (circle all that apply) 
a. I like that subject 
b. It comes easy to me 
c. The teacher talks a lot and makes it interesting 
d. The teacher uses visuals so I can see what he/she is talking about. 
e. The teacher uses fun activities that I learn from 
f. That subject reminds me of something I learned elsewhere. 
g. I like the teacher as a person. 
h. The teacher is very organized and there is little time to get off the subject 

4. What subject do you do you find the most difficult: (circle one) 
a. Math b. English c. Social Studies d.· Science 

5. Overall how do you feel about yourself? What makes you feel that way? 

6. Is school a positive or negative experience to you? Do you want to come to 
school because you enjoy the school environment, or do you want to just get 
through the day and get home? 
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7. Do you talk to your parents about your school day? What do you tell your 
parents about school? 

8. What do other students do to affect your school experience? 

9. What things keep you from the getting assignments completed or paying 
attention to a lesson? 

10. Does the behavior of other students ever keep you from completing 
assignments? If so, how does the behavior of the other student keep you from 
completil}g your assignment? 
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Student. _________ _ 

Appendix B 
Parent Survey 

1. In what mam1er do you think your student learns best: (circle all that apply) 
a. hands~on activities b. visuals c. listening d. writing 

2. What subject do you feel your student does the best: (circle one) 
a. Math b. English c. Social Studies d. Science 

3. Why do you think your student does well in this subject? (circle all that 
apply) 
a. He/She likes that subject. 

b. It comes easy to him/her. 
c. The teacher talks a lot and makes it interesting 
d. The teacher uses visuals so my student can see what he/she is talking 
about. e. The teacher uses fun activities that my student can 
learn from f. That subject reminds my student 
of something he/she learned elsewhere. g. My student 
likes the teacher as a person. 
h. The teacher is very organized and there is little time to get off the subject 

4. What subject does your student flnd most difficult: (circle one) 
a. Math b. English c. Social Studies d. Science 

5. Overall how do you think your child feels about himself/herself? What makes 
your student feel that way? 

6. Is school a positive or negative experience to your student? Is your child 
happy and excited about school and wants to talk about their day or is your 
child unhappy and anxious and doesn't want to talk about their day? 
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7. If your child talks to you about his/her school day what kinds of things does 
he/she say to you? 

8. What do other students do to affect your student's school experience? 

9. What keeps your student from getting assignn1ents completed or paying 
attention to a lesson? 

10. Does your child tell you that other student's behavior keeps him/her from 
getting his/her assignments completed? If so how does it keep you child from 
completing the assignment? 
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Appendix C 

I 
Stephen's I Nicholas' Tabitha's 

Student/Parents 
Stephen 

Par~nts 
Nicholas 

Parents Tabitha Parents January 

l 
I 

visuals, visuals, 
listening, hands-on, listening, hands-on, hands-on, hands-on, 

Best ways to learn writing visuals writing visuals visuals visuals 

Social Social 

I 
Best Subject Math Science Math Math Studies Studies 

likes it, 
teacher talks 

likes it, &makes 
teacher talks interesting, teacher talks 

like it, like it, comes &makes teacher & makes it 
like it, it teacher uses easy tome, interesting, likeable & interesting, 

Why you do well in comes easy visuals & fun teacher uses teacher uses fun teacher is 
this subject tome activities visuals likeable activities likeable 

Most Difficult 

Subject ELA ELA ELA ELA Math Math 
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Appendix C 

I I hard on self 
can do better, b/ c studies, 

(Blank on study more, but doesn't 
questionnaire concerned produce on 

Feelings About Self good good good ) about grades tests January 

I 

feels like family is all 
younger healthy & (Blank on 

What Makes You not getting sister is things are questionnaire tests, report 
Feel This Way bullied favored going well ) card grades grades 

I 

School Experience positive positive positive positive positive positive 

I 
want to go, I like 
but sometimes;so 
sometimes metimes wish (Blank on 

Want to Go/Get don't want to talks about could stay questionnaire like happy to talk 
Through the Day go school home ) sometimes about the day 

Talk to Parents sometimes yes yes yes yes yes 

the usual friends, what 
fun things I interactions unless is being 
did, what wl other something taught in 
grade I got kids, friends, different or class, 
on an says his tests good friends, class, struggles wl 

What is Said assignment are easy happens not too much tests academics 
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Appendix C 

!has made 
friends 

Do Other Students easily, sits w/ some make it yes, talk to gets along 
Affect School they make it a group at better, some me or pass well 
Experience more fun lunch don't yes me notes w/everyone January 

What Keeps from 

Completing I forget, not other things Gets all 
Assignments/Paying paying going on friends/ assignments 
Attention I attention ADHD loud talking nearby classmates completed 

Does the behavior of 
Others Keep Student 

I 
from Completing 
Assignments no no yes no sometimes sometimes 

talking, 

How Does Others yelling, listening to 
Behavior Keep screaming, what the 
Student from people other 

Completing running student has 

Assignments N/A N/A around NIA to say talking 
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Appendix C 

Stephen 
Stephen's 

Nicholas 
Nicholas' 

I 
Tabitha's 

Student/Parents Parents Parents Tabitha Parents June 
r---

visuals, hands-on hands-on 
I 

hands-on hands-on 
Best ways to learn listening visuals visuals hands-on visuals visuals 

Social 
Best Subject Science Science Math Math Studies ELA 

Teacher 
talks 
making it 

like it; comes like it, comes interesting, Teacher uses 
easy to him; easy to me, comes easy is .likeable, fun activities, 

Why you do well in it comes easy teacher uses teacher uses to him, likes & is likeable, & 
this subject tome fun activities visuals the teacher organized organized 

Most Difficult 

I Subject ELA ELA ELA ELA Math Math 

insecure; 
inferior; he sometimes 

good, goofyw/ thinks he's mostly happy 
Feelings About Self nervous friends good dumb Ok & cheerful 
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Appendix C 

1neworKs 
I 

poor body 
feels sister is hard, but image, & 
favored at sometimes school work 
home; trying family is all his grades notconring 
to fit in & be healthy & don't reflect easily can 

What Makes You exams make liked by things are the hard Stressed by bring her 
Feel This Way nervous others going well work school down 

1
June 

School Experience positive positive positive positive positive positive 
I like 
sometimes;so 
metimes wish wants to go 

Want to Go/Get could stay excited about like to be w/ 
Through the Day want to go want to go home school sometimes friends 

I 
I 
I 

not unless I 
I 
I 

Talk to Parents no probed yes yes, a little yes yes I 
I 
I 

I 
I 

talks about 
wanting to 
take promo 
pictures for 
the school 
play; 
negative 
comments 

the usual made by talks about 
unless other school 

funny things something students that friends, what 
friends say or different make him happens in 

What is Said nothing do happens feel bad. class, tests class 
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Appendix C 

I not much some make it negative yes, teachers 
I other than fun, others comments & students 

Do Other Students things that make it hard affect his make ita 
Affect School help me if I make him to school friendly 
Experience 

I laugh concentrate experience experience June need help yes 

Completes 
all 

ADHD assignments; 
symptoms other 
(lack of Usually gets students 

don't organization, most being 
understand careless assignments disruptive or 
the mistakes, other done;ADHD fooling 

What Keeps from assignment sloppy students,or symptoms around 
Completing or what the writing); something sometimes makes paying 
Assignments/Paying teacher is socializing; I'm excited cause missed friends/ attention 
Attention talking about laziness about assignments classmates difficult. 

How Does Others 
Behavior Keep 

Student from 

Completing talking & 
Assignments N/A N/A whispering N/A N/A N/A 
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