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Chapter V Summary, Conclusions, and Recommendations
Conclusions

The research study was conducted over a period of seven weeks and produced
several significant ﬁndings related to the question How does co-planning, shared work
space, and grade specific curriculum knowledge impact a K-5 co-teaching team in the
consultant teacher model. When provided sufficient time, co-planning was identified by
70% of participants as a highly effective method of planning for instruction within a co-
teaching team. Participants cited opportunities to exchange ideas, organize materials, and
define instructional roles as the key benefits of co-planning. During the weekly
mentoring sessions, participants also expressed the opportunity to co-plan clarified
curriculum related questions for teachers working in a new grade level. In Pre-Study
Questionnaire #2, 60% of participants believed disagreements between teachers over
content and instruction would be the largest potential drawback of co-planning.
However, according to the 30% of participants who viewed co-planning as moderately
effective, a lack of sufficient time and ineffective time management (i.e. off task
behaviors) were the most significant drawbacks of co-planning identified during the
research study.

In the pre-study questionnaires, 100% of participants believed that a shared work
environment would result in the students viewing both teachers equally sharing
classroom roles and responsibilities. Although this viewpoint was not supported by data
gathered through journal prompts and the post-study questionnaire, it was supported
during the weekly mentoring sessions. Participants noted that with both teachers
consistently in the room together, they were more balanced in their instructional roles and

students appeared more comfortable working with either teacher. Additional positive
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impacts of shared workspace including increased opportunities for small group and
differentiated instruction were identified by 60% of participants according to Journal
Entry Prompt Week #1 and supported in the mentoring sessions. The potential shared
workspace drawbacks of insufficient classroom space, as well as territorial and
personality conflicts between teachers mentioned in Pre-Study Questionnaire #2, failed to
present themselves during the research study period.

The most significant impact of grade specific content knowledge was on the
defining of instructional roles and appearance of co-teaching within the classroom.
When both teachers shared relatively equal levels of grade specific content knowledge,
they experienced more balanced instructional roles. However, in moyst cases the regular
education teacher had more experience working at the grade level and therefore
possessed greater specific content knowledge." In response to Journal Prompt #3 Was
your content knowledge adequate to teach the lessons this week, both participants who
replied they felt uncomfortable leading instruction were special education teachers. This
trend was predicted in question three from Pre-Study Questionnaire #2, where 80% of
participants identified unbalanced content knowledge between teachers as the top
drawback to this element of a co-teaching relationship. Participants openly admitted that
each teacher’s grade specific content knowledge determined instructional roles during the
weekly mentoring sessions. Instructional roles in the content areas were shared equally
in both situations where the special education and regular education teacher had worked

in the same grade level for multiple years.
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Recommendations

The pre-study questionnaires provided the researcher with the background
knowledge and experience of the ten participants related to special education, while the
post-study questionnaire identified changes in attitude and additional elements for future
study related to establishing positive co-teaching relationships. Providing potential
participants with a copy of the pre-study questions was significant in obtaining their
consent to take part in the research study and is recommended to future researchers.
Participants unanimously agreed that the opportunity to preview the research study
questions enabled them to make a more informed decision regarding their participation in
the research study. In addition, participants felt the chance to preview the questions
allowed them to more clearly organize and express their thoughts. Another key
component to the research study was the weekly peer mentoring sessions. The
opportunity to collectively meet as a group provided a forum for participants to share and
discuss their experiences working as part of a co-teaching team. From the mentoring
sessions, participants learned new ideas related to providing instruction, co-planning,
classroom arrangement, and defining roles from each other. Most importantly, the peer
mentoring sessions enabled participants to identify elements that both positively and
adversely impacted co-teaching relationships. Participants were then able to apply what
they learned to the development of their own positive co-teaching relationships. The
researcher also benefited from the peer mentoring sessions because participants often
elaborated further on the weekly journal prompt, providing more specific details and

insights to their written journal responses.
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At the completion of the research study, two recommended areas of improvement
would be made for future researchers. The first recommendation is to narrow the number
of questions from the two pre-study questionnaires to form a single questionnaire.
Adequate background knowledge of each participant related to special education could
have been achieved from questions one, two, and seven from Pre-Study Questionnaire
#1. Questions three, five, and six from Pre-Study Questionnaire #1 could be eliminated
because they do not directly relate to the research question How does co-planning, shared
work space, and grade specific curriculum knowledge impact a K-5 co-teaching team in
the consultant teacher model? Reducing the number of questions to create a single pre-
study questionnaire would provide future researchers more targeted responses to address
the research question. According to responses gathered from question two on Post-Study
Questionnaire #2, participants overwhelmingly identified flexibility, defined roles, and
communication as critical elements to establishing positive co-teaching relationships
based on their personal experiences. Hence, it is also recommended that future research
explore how these elements of flexibility, defined roles, and communication impact the
development of positive co-teaching relationships.

Implications of Findings for Teachers

The findings of this research study offer direct implications to current and future
teachers. In 1995, a study conducted by the National Study on Inclusion identified co-
teaching (both a regular education teacher and special education teacher in the same
room) as the most popular model for integrating regular and identified students within the
same classroom. Establishing a positive co-teaching relationship is critical not only for

the teachers involved, but essential to fostering growth and development for all students.
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While this study focused on the impact of co-planning, shared workspace, and grade
specific content knowledge on a co-teaching relationship, it also identified flexibility,
communication, and defined roles as additional elements to establishing a positive co-
teaching relationship. The ability of two or more teachers to establish positive co-
teaching relationships is a continuous work in progress, requiring full dedication from all

persons involved.
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Attachment A: Pre-Study Questionnaire #1

Pre-Study Questionnaire #1

1. What background or experience do you have in special education?
e Have any family members ever received special education services? yes/no
e Have you taken any in-service or professional development courses pertaining
to special education services? yes/no
e Have you completed any undergraduate/graduate courses pertaining to special
education? yes/no

e Do you have any previous experience working in an inclusive classroom? yes/no

2. What does inclusion mean to you?

3. What questions or concerns do you have about teaming in an inclusive classroom?

4. How do you feel about working with multiple teachers in the same classroom?

5. What potential benefits do you foresee for all students in an inclusive classroom?

6. What should co-teaching look like to you?

7. Identify three important elements you feel are critical in establishing a positive co-

teaching relationship.
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Appendix B: Pre-Study Questionnaire #2

Pre-Study Questionnaire #2

1. What potential benefits and drawbacks does co-planning provide a co-teaching team?

2. What potential benefits and drawbacks does a shared workspace provide a co-teaching

team?

3. What potential benefits and drawbacks does grade specific content knowledge provide

a co-teaching team?

4. How does the content knowledge of each teacher impact his/her role in the co-

teaching relationship?

5. What impact will a shared workspace have on students’ perceptions of individual

teacher roles and responsibilities?
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Appendix C: Journal Entry Prompts

Week #1:

Week #2:

Week #3:

Week #4:

Week #5:

Week #6:

Journal Entry Prompts

What impact(s) did a shared workspace have on instruction this week?

How effective (highly effective, moderately effective, completely ineffective)

was co-planning for the implementation of instruction this week?

Was your content background knowledge adequate to teach the lessons this
week or did you have to research content knowledge on the topic? Please

provide examples to support your answer.

Describe one area you feel is a personal strength in your co-teaching

relationship(s).

Describe one area you would like to see personal improvement to enhance

your co-teaching relationship(s).

Identify and explain how one of the prompts impacted your perception
of co-teaching and your role in building effective co-teaching
relationships.
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Appendix D: Post-Study Questionnaire

Post-Study Questionnaire

1. How did the opportunity to reflect on elements of your co-teaching relationship(s)
change your attitude towards providing instruction within the consultant teacher

model?

2. Based on your personal experiences, what two additional elements do you feel are

critical to establishing positive co-teaching relationships?
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Appendix E: Participant Consent Form

Dear Colleague:

As part of my research project for my level of study program at college’s or
university’s name this year, I will be looking at how co-planning, shared work space, and
grade specific curriculum knowledge impact a K-5 co-teaching team in the consultant
teacher model. Within the location of study, we are experiencing the transition of
providing services to our students with special needs in more inclusive settings. I will be
collecting data to identify how co-planning, shared work space, and grade specific
curriculum knowledge impact a K-5 co-teaching team in the consultant teacher model.
The data collected in this study will be used to enhance my understanding of establishing
effective co-teaching relationships. I will only collect data from teachers whom have
provided informed consent.

Each participant will be given a pseudonym, or fictitious name, prior to the start
of data collection. No participants’ name will be used when I collect data or share this
information. To maintain confidentiality, all data collected will be kept in a locked filing
cabinet.

You are being asked whether or not you agree to participate in this study. Your
participation is completely voluntary. There are no rewards or penalties for being or not
being a part of the study. You are free to change your mind or stop your involvement in
the study at any time during the study and there will be no penalty. If you agree to
participate in this study, please sign below in the space provided. Remember, you may
change your mind at any point and will no longer be included in the study. Please return
the bottom portion of this form if you agree to let me use the results of your work in my
research. I greatly appreciate your support.

My contact information, as well as my advisor’s contact information, is included
below if you would like to talk to me further about the study.

Sincerely,

Name Advisor’s Name

Level of Study and Department Department Title

College or University Attended College or University’ Name
Phone Number Phone Number

I'have read this letter and I agree to allow researcher’s name to information that I provide
for his study on establishing effective relationships within the consultant teacher model.

Participant’s Signature Date
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Appendix F: Administrator Permission Form

To: Administrator’s Name

I have read and approve the research study entitled “How do co-planning, shared work
space, and grade specific curriculum knowledge impact a K-5 co-teaching team in the
consultant teacher model?” by researcher’s name and give consent for the study to be

conducted at Jocation of research study.

Signature Date

Title of person signing



