










ChapterV 

Thel primary purpose of this study was to compare two lesson 
designs in order to determine if one is a more successful tool in 
teaching vocabulary words and definitions. 

The statistjcal analysis shows\ there was no statistically 
significant difference between the test results taught by the Hunter 
lesson .design and the Multiple Intelligence lesson design which were 
used for teaching. new vocabulary words. 

The statistical analysis shows there was no statistically 
significant difference between the test results taught .oy the Hunter 
lesson design and the Multiple Intelligence lesson design when testing 
for retention of the new vocabulary words. 

Data worth noting include the total mean scores of the two 
instructional approaches. The students taught with the Multiple 

Intelligence model received a total mean score of95 .13. Students 
taught with the Hunter model received a total mean score of93.6. 

The standard deviation for the group taught with the Multiple 
Intelligence model was 6.96. The standard deviation for the group 
taught with the H4nter model was 4.61 (see Appendix). 

In six out .of the seven tests given, students taught with the 
Multiple Intelligence model received an equal or higher average score 
than those taught with the Hunter model. Students taught with the 
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Cilllcl!!sions and Implications. 

Purpose 

Conclusions 



Multiple Intelligenc� Model also performt(d bett((r prqducing an 
overall higher average scor� in the area of retention th�n those taught 
with jhe Hunter- model. When tested for retention of the newly 
learned vocabulary words� after the first three units, smde.p.t� taught 
with the Multiple Intelligence model received a mean te&t score of 
97 .2. Stpdents who were taught with the Hunter model received a 
mean score 94. 

The, final test for retention, which wq.s given after Jhe last three 
units of study, showed that.students taught,�ith the Multiple 
Intelligence model received an average score of 1 00. Students taught 
w:ith the Hunter model received a mean score of.97. 7. Both av�rages 
being quite high prove bQth designs are equally effective, though the 
!Vlultiple Intelligence ,model proved to be somewhat 

'
higher. 

It was interesting to note which students performed better when 
taught with each model.  Readers with weak co:rppFehension skills 
performed bette�; when taught with the -Multiple Intelligence l�sson 
design. One student in. particular, student 1 5, receiye,d an, average 
score of 1 00 when taught with Multiple Intelligence design. Her 
average scor� when taught with the Hunter lesson design was 7 5. In 
this case, the Multiple Intelligence model provided more active 
student participation. During these lessons the students were 
drawing, singing, and role playing while learning the new words. The 
weaker readers internalized the new vocabulary words better 
throughout this method. 

Students who read with fluency and strong comprehension skills 
performed with equal success for each lesson design. Six students 
received an average score of 100 for both the Multiple Intelligence 
Model as well as the Hunter model. This proves that both lesson 
designs are equally effective for stronger readers. 
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Student 1 was classified with Attention Deficit Disorder, and 
was also unmedicated at the time of this study. This student 
performed 'better when taught with the Hunter model. He received a 
mean score of 84 when taught with the-Multiple Intelligence model. 
This student received a mean score of I 00 when taught with the 
Hunter model. 

The Hunter model provided student 1 with the structure he 
needed in order to perform successfully. When taught with the 
Multiple Intelligence model this ·srudent was easily distracted and 
interrupted the learning process for both other students, as well as the 
instructor. Student 1 also exhibited more negative behaviors while 
taught with the Multiple Intelligence model. 'Throughout the testing 
process, each Multiple Intelligence lesson was more time consuming 
when· compared ·to the Hunter designs. Most students were able to 
remain focused for the fengthy period of time due to the active 
participation involved. 'During test #2, student 1 was completely off 
task. During the assessment segment of the lesson he claimed, "I just 
can't sit here any longer to finish." Therefore accoraing to this study, 
a student with behavioral concerns, or a student with ADHD performs 
better with the structured design of the Hunter model. 
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Teaching: students in a small group environment is a positive 
way to enhance learning. Throughout this study the instructprs were 
fortunate to work with eight or nine children in each group. This way 
the instructor was in tune with how well each student was learning on 
a daily basis.  By looking at the mean scores for each individual 
student, a teacher could identify which lesson design worked better 
for that particular student. A teacher could make note of the areas 
where he or she has strengths, and weaknesses, and work to enhance 
both of those areas. For example, a teacher who is looking to provide 
enrichment activities for student 15, could look at the scores and find 
out the best possible way to better meet the student' s  needs. After 
examining her test scores for each lesson, a teacher could prove that 
this student has strong artistic talents with drawing. This child would 
benefit from using symbols or pictures to help her internalize new 
information being taught in all other subject areas as well. 

It is my hope that all teachers work with a lesson design that 
benefits both the students in the classroom, and in tum is a design that 
he or she is comfortable using. As a result of this study I have found 
that an educator needs to be flexible and willing to try new, diverse 
ways of teaching throughout his or her career. There are times when 
students would greatly benefit by being taught with the Hunter lesson 
design, as well as other opportunities when students will benefit by 
being taught through the Multiple Intelligence technique. That 
decision lies within the teachers own discretion. 

Both of these designs help to keep the teacher on task as well as 
the students. It is helpful to know ahead of time what goal you hope 
your students will accomplish, as well as what steps to take to ensure 
that your students will achieve this goal. 
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Classroom Implications 



Teachers are life-long learners who are always searching for 
better ways to meet all ofthe needs of ch}ldren in his or her 
classroom. Both the Hunter design, and the Multiple Intelligence 
lesson design helped to achieve student success in a second grade 
classroom, as proven by this study. 

34 



1 .  A dditiona l r esean; h  is suggested in a lon gitudinal study to show 
comp ar is on s of teachin g using the two differ ent in str uction al 
appr oaches over an ex ten ded p er iod of time. In a follow up study it 
might be mor e  advanta geous to use a lar ger student samp le. 

2. Studies measur in g affective behavior s  would be ben eficial in a 
foll ow up study as well. 

3 .  A dditional r esear ch might b e  b en eficial in investigatin g  the 
corr� lation of affec tivy measur es in con trast to str engths an d 
weakn ess� s in the multip le in tel ligen ces. · 

4. A q uestionn air e  could be ad min ister ed to teacher s  about their 
pr efer ence of lesson designs which they use in th e  classr oom. 
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Appendix A 

What is big,, and tall and has squares all over? A building. What is a 
riddJe? A riddie is a way of describing something to another person 
by giving them clues. 

Today we're going to practice solving riddles vocabulary about words 
from the story that we will be reading tomorrow. 

The learner will be able to recall the definition of each vocabulary 
word by solving the riddle which describes each word. 

I will explain what to do when you solve a riddle. I will explain all of 
the steps involved. 

I will go through the process of solving a riddle, by modeling steps 
involved in the thinking process in order to read the clues carefully, 
then come up with a solution to the riddle. 

Students will try solving one of the riddles and checking with me 
when they have an answer. 

With a partner, students will solve two of the riddles, (vocabulary 
words). Next the students will share their riddles with the rest of the 
groups. 
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Hunter Lesson Design Sample 

Anticipatozy._Set 

Purpose: 

Objective: 

Input: 

Modeling: 

Checking for Understanding: 

Guided Practice: 



PicK which riddle you thought was the hardest to figure out? Think of 
some better clues so that you will always remember the riddle. 
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Appendix A (cootinued) 

Closure.: 



Appendix B 

learner will be able to communicate 
vocabulary words and definitions through diagrams and/or pictures. 

I will show pictures of a beach. I will ask the students to imagine they 
are taking a journey, (through guided imagery), to the ocean. 
We will share what we see, hear, and smell. 

We will practice drawing our feelings. We will make a picture of our 
faces when we are at an amusement park, when we lost our dog, or 
when we got stung \)y a bee. (We are expressing three_different 
emotions through pictures). 

I will help the stl!.<Jents .r�ad all of the vocabulary words. Each student 
will pick two vocabulary words. Next, each student will draw a 
picture of what that word means, and share their work with the class. 

Share with the class which definition was the most fun to draw, and 
why. 
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Multiple Intelligence Lesson Design Sample 
Visual/Spacial Intelligence 

Lesson Objective: The 

Step I Awakening the intelligence: 

Step 2 Amplifying the Intelligence: 

Step 3 Teaching the intelligence: 

Step 4 Transfer of the InteHigence: 



Name 

i)!  
--tEs'f 5 A M PL £ 

2 . 

3 .  

A b u i l d i ng where doc t o r s  and nur s e s  

t a k �  c a r e . o f  s i ck peop l e . 

� 7-e-::t

:::�e a i r  through your n o s e  

a n d  mouth , wh i l e j er k i ng your 

n ( . 7e,::e a d  qui ck l y . 

4 � To know or remember s ometh i ng 

t h a t  you s aw or d i d  f rom the 

v·\ [ ,  
s .  (\ ( t h a t  p l ay s  mu s i c  f rom -e__ , \ � 1-: record . 

6 .  \ ·n T h e  l arge s t  f o u r - footed a n i ma l , 

7 

wi th a l o n g  trunk . 

A s quare o r  round bui l ding t h a t  

0 u ' '., p ·. rc h e s  h i gh i n t o  the s.ky . 

8 .  c:J p l a c e  on your body where 

your neck and h e a d  r e s t s . 

To p l a c e  a c o l l e c t i o n  o f  obj e c t s  

o n e  qn t o p  o f  t h e  o ther . 

1 0 .  � (1\� f\-f � £af\ where peop l e  pay money 

t o  p l a y game s and go o n  r i de s . 

Append C 

fJ f q Q Of q~Q!2X;ative, your father's 

sn :'(. · 
:r 
P r0 ·p~st. 

1 U ~ (J tJJ ,.i \ ~ ~ 'machine 
V 

~e ·~·\fJ 
. to \V~ r 

Sh '-J ~e 

9. e ( (, '-a u P 
p 



Refes+ Sa.m� le  

To wan t  very much to l e a r n  or know 

s ometh i ng . 

2 .  th i s  i s  round and f l at , and 

3 .  

people try very hard to win one • 

. Some thing that open s u p  l i ke an 

umbr e l l a  and is u s ed for dropp i ng 

down s lowly f rom the sky . 

4 .  s To g e t  away from danger . 

o f f  from . 

A bu i l d ing wher e  spec i a l  things are 

d i s p l ayed , l i ke p i c tures , p a i n t i ngs , 

and s c u l pture s . 

tha t  i s  very b i g  or huge . 

9 When s omeone i s  bad and does some t h i ng 

he or she i s  not suppo s e d  to do . 

What baby p i gs m i ght do wh en they 

a r e  hungry • 

.I 

43 

WORD BOX --------- ---------------
p~te,~A>t ~t;e., •&I~ht, sg: Z tng, curious, r i&J!&(y, 

IA 7 l , hmftl .:ffllt. 

, . C v\ r 1' 0 u .S 

___..V'Cl~t:'.~~~c;t_~(~U.sually 

. ~arc ~ute 

e c.C\12c 
s. ( 11 rt //IC b I t19 Sr:tcrhe place where a space ship takes 



Appendix E 

97.2 
100 

78. 1 8  
97.2 
96.6 
100 

98.8 
Standard Deviation: 

6.963 1 1 374 

94.5 
100 

84.09 
94.5  
96.2 

9 1 .25 
95.5 

Standard Deviation: 
4.6 1072972 

Standard Deviations 

M.I. Mean scores Hunter Mean scores 


