














Chapter V

Conclusions and Implications
Purpose

The:primary purpose of this study was to compare two lesson
designs in order to determine if one is a more successful tool in
teaching vocabulary words and definitions.

Conclusions

The statistjcal analysis shows'there was no statistically
significant difference between the test results taught by the Hunter
lesson design and the Multiple Intelligence lesson design which were
used for teaching. new vocabulary words.

The statistical analysis shows there was no statistically
significant difference between the test results taught by the Hunter
lesson design and the Multiple Intelligence lesson design when testing
for retention of the new vocabulary words.

Data worth noting include the total mean scores of the two
instructional approaches. The students taught with, the Multiple
Intelligence model received a total mean score of 95.13. Students
taught with the Hunter model received a total mean score of 93.6.
The standard deviation for the group taught with the Multiple
Intelligence model was 6.96. The standard deviation for the group
taught with the Hunter model was 4.61 (see Appendix).

In six out of the seven tests given, students taught with the

Multiple Intelligence model received an equal or higher average score
than those taught with the Hunter model. Students taught with the
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Multiple Intelligence Model alsa performed better producing an
overall higher average score in the area of retention than those taught
with the Hunter model. When tested for retention of the newly
learned vocabulary words, after the first three units, students taught
with the Multiple Intelligence model received a mean test score of
97.2. Students who were taught with the Hunter model received a
mean score 94.

The final test for retention, which was given after the last three
units of study, showed that.students taught with the Multiple
Intelligence model received an average score of 100. Students taught
with the Hunter model received a mean score.of 97.7. Both averages
being quite high prove both designs are equally effective, though the
Multiple Intelligence model proved to be somewhat higher.

It was interesting to note which students performed better when
taught with each model. Readers with weak comprehension skills
performed better when taught with the Multiple Intelligence lesson
design. One student in.particular, student 15, received an average
score of 100 when taught with Multiple Intelligence design. Her
average score¢ when taught with the Hunter lesson design was 75. In
this case, the Multiple Intelligence model provided more active
student participation. During these lessons the students were
drawing, singing, and role playing while learning the new words. The
weaker readers internalized the new vocabulary words better
throughout this method.

Students who read with fluency and strong comprehension skills
performed with equal success for each lesson design. Six students
received an average score of 100 for both the Multiple Intelligence
Model as well as the Hunter model. This proves that both lesson
designs are equally effective for stronger readers.
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Student 1 was classified with Attention Deficit Disorder, and
was also unmedicated at the time of this study. This student
performed better when taught with the Hunter model. He received a
mean score of 84 when taught with the: Multiple Intelligence model.
This student received a mean score of 100 when taught with the

Hunter model.

The Hunter model provided student 1 with the structure he
needed in order to perform successfully. When taught with the
Multiple Intelligence model this student was easily distracted and
interrupted the learning process for both other students, as well as the
instructor. Student 1 also exhibited more negative behaviors while
taught with the Multiple Intelligence model. ‘Throughout the testing
process, each Multiple Intelligence lesson was more time consuming
when' compared-to the Hunter designs. Most students were able to
remain focused for the lengthy period of time due to the active
participation involved. During test #2, student 1 was completely off
task. During the assessment segment of the lesson he claimed, “I just
can’t sit here any longer to finish.” Therefore according to this study,
a student with behavioral concerns, or a student with ADHD performs
better with the structured design of the Hunter model.
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g fmolicati

Teachingistudents in a small group environment is a positive
way to enhance learning. Throughout this study the instructors were
fortunate to work with eight or nine children in each group. This way
the instructor was in tune with how well each student was learning on
a daily basis. By looking at the mean scores for each individual
student, a teacher could identify which lesson design worked better
for that particular student. A teacher could make note of the aréas
where he or she has strengths, and weaknesses, and work to enhance
both of those areas. For example, a teacher who is looking to provide
enrichment activities for student 15, could look at the scores and find
out the best possible way to better meet the student’s needs. After
examining her test scores for each lesson, a teacher could prove that
this student has strong artistic talents with drawing. This child would
benefit from using symbols or pictures to help her internalize new
information being taught in all other subject areas as well.

It is my hope that all teachers work with a lesson design that
benefits both the students in the classroom, and in turn is a design that
he or she is comfortable using. As a result of this study I have found
that an educator needs to be flexible and willing to try new, diverse
ways of teaching throughout his or her career. There are times when
students would greatly benefit by being taught with the Hunter lesson
design, as well as other opportunities when students will benefit by
being taught through the Multiple Intelligence technique. That
decision lies within the teachers own discretion.

Both of these designs help to keep the teacher on task as well as
the students. It is helpful to know ahead of time what goal you hope
your students will accomplish, as well as what steps to take to ensure
that your students will achieve this goal.
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Teachers are life-long learmers who are always searching for
better ways to meet all of'the needs of children in his or her
classroom. Both the Hunter design, and the Multiple Intelligence
lesson design helped to achieve student success in a second grade
classroom, as proven by this study.
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Implications for Further Research

1. Additional research is suggested in a longitudinal study to show
comparisons of teaching using the two different instructional
approaches over an extended period of time. In a follow up study it
might be more advantdageous to use a larger student sample.

2. Studies measuring affective behaviors would be beneficial in a
follow up study as well.

3. Additional research might be beneficial in investigating the
correlation of affective measures in contrast to strengths and

wealmesses in the multiple intelligences. -

4. A questionnaire could be administered to teachers about their
preference of lesson designs which they use in the classroom.
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Appendix A
Hunter Lesson Design Sample

Anticipatory Set:
What is big, and tall and has squares all over? A building. What is a

riddle? A riddle is a way of describing something to another person
by giving them clues.

Purpose:
Today we’re going to practice solving riddles vocabulary about words
from the story that we will be reading tomorrow.

biective:
The learner will be able to recall the definition of each vocabulary
word by solving the riddle which describes each word.

Input:
I will explain what to do when you solve a riddle. I will explain all of
the steps involved.

Modeling:

I will go through the process of solving a riddle, by modeling steps
involved in the thinking process in order to read the clues carefully,
then come up with a solution to the riddle.

“hecking for Und fing:
Students will try solving one of the riddles and checking with me
when they have an answer.

Guided Practice:
With a partner, students will solve two of the riddles, (vocabulary
words). Next the students will share their riddles with the rest of the

groups.



Appendix A (continued)
Closure;
Pick which riddle you thought was the hardest to figure out? Think of
some better clues so that you will always remember the riddle.
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Appendix B
Multinle Intelli I Desien S l
} E. ‘] ,S ., ] I ]] »
Lesson Objective: The leamer will be able to communicate
vocabulary words and definitions through diagrams and/or pictures.

i | Awakening the intell ]
I will show pictures of a beach. I will ask the students to imagine they
are taking a journey, (through guided imagery), to the ocean.

We will share what we see, hear, and smell.

Step 2 Amplifying the Intelligence:

We will practice drawing our feelings. We will make a picture of our
faces when we are at an amusement park, when we lost our dog, or
when we got stung by a bee. (We are expressing three_different
emotions through pictures).

Step 3 Teachine the intelli )
I will help the students read all of the vocabulary words. Each student
will pick two vocabulary words. Next, each student will draw a
picture of what that word means, and share their work with the class.

Step 4 Transfer of the Intelligence:
Share with the class which definition was the most fun to draw, and
why.
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Appendiy C
Name TEST SAMPL E

WORD BANK

heTTOT TRk : recoghiee), | sheoulde
— N

ELaaEe 4 teowas-p JgraiTa e

1. Yﬁ\ C)_E;T£) E ! CH [ A building where doctors and nurses
¢

take care, of sick people.

P EaERES
2. <;q “ﬁx éjq Jﬁw\ Tk-fﬂgg“%elatlve, your father's

father.

K:; Yﬂ‘ _Qt in/fzz‘gz/To force air through your nose

and mouth, while jerking your

I/\RC,C()A }/-\ ~head quickly.

To know or remember something

that you saw or did from the

AN, ;
Q nap QA f“(,..«\pgx
! : machine that plays music from
\/
. _ [ record.
< \Sp T
. ﬂa\‘“ﬂ The largest four-footed animal,
uff_ﬁﬂ \fv/ . (“ with a long trunk.
k“> L;i A square or round building that
:f;; d;) (:> () <:j €D reaches high into the sky.
k__he place on your body where
(’ > ( i your neck and head rests.
g. hd){ ' :(%T L/) (:> To place a collection of objects
one on top of the other.
I .
T . ‘:_a —) ‘ J 1
0. V'\, M( } g N~ m\ (\T Q ‘A’\grl\a?:g where people pay money

to play games and go on rides.




o Appendiy D Retest
Retest Sample

WORD BOX

pacselute, latrchingeaite, SFTENt, sgueeltny, curious, meeERy,
RIS R , e, besmionst  EFEAE

LY
1. C; (;)\ yq! C)(;{F; To want very much to learn or know
something.

2. m e d C{_ ( Usually this is round and flat, and

} M\ péople try very hard to win one.
3. ?atc u+€ Something that opens up like an

umbrella and is used for dropping

down slowly from the sky.

4. G S C C\/TD€ To get away from danger.

5. Tr*The place where a space ship takes

off from.

6. YylLA\S Gf{,kﬁ?@ A building where special things are

displéyed, like pictures, paintings,
and sculptures.
'
7. (0 T A trip through the air.
8. _ Something that is very big or huge.

S. (1_L{\té% h‘t"?/ Wwhen someone is bad and does something

s he or she is not supposed to do.
10._ C;-(%(il f{(ll[%ﬂﬁﬂ What baby pigs might do when they
o o

are hungry.
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Appendix E

Standard Deyviations
MLIL. Mean scores Hunter Mean scores
97.2 94.5
100 100
78.18 84.09
97.2 94.5
96.6 96.2
100 91.25
98.8 95.5
Standard Deviation: Standard Deviation:
6.96311374 4.61072972



