


CHAPTER V

Purpose
The purpose of this study was to seek information that
would determine the value of phonics instruction in an

ABE/GED program.

CONCLUSION

The control group did better on both post-tests than the
study group, which was not the expected outcome. This could
have been contributed to the fact that each group was instructed
by a different teacher. Each teacher’s method of instruction
could have been a factor. Poor attendance by some students
and lack of interest could also have been a factor.

The phonics method does not meet the need of every
learner, nor perhaps all the needs of even one student. When
phonics was taught in isolationL learners got frustrated, or
though‘t it was too simple. So it was important that instruction
utilized the job preparation materials to keep the students

motivated. -
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Up until this research, thestudy group received
instruction with whole langnage with little or no phonics taught.

The students in the study group did improve in phonics
as documented in the Bader’s phonics test, but the control
group also improved. This researcher cannot explain this
outcome. ‘Both the study and control groups improved in the
TABE comprehension sub-test. This is an expected result, but
it is not certain whether the-study group improved because of
phonics instruction. Théy were in a program where, their
expected outcome was to improye. |,

The question now is whether or not phonics instruction
benefited the adult learners. These learners have been out.of
school for a long time. When they were in school, they may not
have had much success; especiallysin, the area of reading and -
writing. Many of these ]earngrs. were labeled “special
education” when in.fact they just had different learning styles.

Teaching implicit phonics to adult learners using job

relevant materials does have value when it has a meaningful

purpose.
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Implications for Further Stady

Further research is needed in the area of teaching phonics
to adult students. It would have'been a help to this-research if a
largei“population had been served.

Subjects who went down in their scores may have needed
additional instfuction for ancther couple of weeks.

There were two major disadvantages to this research.

The first was the loss of several students during implementation
of research through moving, health and other problems.

Related to this problem were students who came in the middle
of the research.

The second disadvantage was subjects in both the study
and control groups were.all-on different grade levels because
they were part of a Family Literacy program run at two separate
sites. This research may have served a better purpose if it could
have been administered where the students were all on the same

level, whether ABE or GED.
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Implications for Adult Literacy Programs

Many of the students’ language were underdeveloped, so
the possibility of passing on poor language skills to their
children is increased.

Since the study group was a Family Literaéy program in
an inner city school district, it is recommended that phonics be
taught. It is a tool that parents can use not only to help

themselves, but also to help their younger children to read

better.

Recommendations

If this research is to be done again, it is the
recommendation of f;ﬁs researcher that both the study and
control groups be taught by the same teacher. If using different
teachers, the same curriculum should be followed.

This research would have been served best if students
were beginning readers such as students learning the English

language or students below a second grade reading level.
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Appendix A

Samples from New Reader’s Press Focus on Phonics
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Focus on Phonics 2b

This level gives intensive practice,
through the use of written and auditory
exercises, with beginning and ending
consonant blends; the digraphs sh,ch,
th, wh, gn, and nk; and the r-controlled
vowels er; ir, ur, ar, and or. Students
learn.to read and write whole words and
meaningful sentences in the regular
blends practices. Other exercises give.
help with compound words and harder

two-syllable words.

Students should be very familiar with
consonant and short vowel sounds before
beginning this level. (Blend words with
long vowel or other vowel sounds are
covered in later Focus On-Phonics books
when those vowel sounds are introduced.)
Students using Laubach Way to Reading
should complete Skill Book 2 before be-
ginning Focus on Phonics-2b.

This workbook is likely to be your re-
source for consonant blends regardless
of what materials you are using in your -
program. That’s because many students
have particlar difficulty with blends, and
most materials on the market do not
cover blends in much detail.

Pracéos 18; Coruting 1 ond |

(%
~3
. . Lot ot o pubriurn St Ry ot itk Thoym clogly Bt Infurad i haisr.
r | . .
M N N\ ‘ﬁw \ % < | [*
-?:
gr gl /
grass glass br bl cr cl fr fl br bl fr fl-
Student Workbook 2b
. Thecty tha et ymy turar, Wl b 7 wr | o oash word yeu hee, covcrs Consonant
blends in mote detail
Lon now @ boe—e "p—c» than most materials
2 g ] 2. o -] 2t ___ock 12 ¢ ok on the market.
I W 7] n s (] 3 p—ank 1 8 _uth
4. o o 14 b o 4. b__ o 14 g—ad
& o d 5. & n S. g—od 18 cm
¢ v ¢ 6. & d 8 ¢c—omp 18 ¢k
7. @ d 1. b b 7. 0 ok 7. 0 __eh
L b "] 1. pr pl L p__od 18 ¢ _m
| ] 0 & 3 8 b__oend 19 ¢ __o»
W oW fn 2 [ 10. ¢ —_uxch 20 ¢ __ah

e

Focus on Phonics-2»

wewv.aa

[Ny VO

Practics 35: Reviewol Ending & Blends: . -nd. -ach, -age, -nce. -ase, -n§. #k

Cnudvat's poge 40

:‘—j Look ot the pictr e ond 1 57 the word. Then write fhe lettors of the ending biend vou hesr.

i

G

Le ]l

B

wink ant

bench king

band

fence

Q Practics the Bends you heve leerred.
Maho ot lenst 12 words with thew

Sl an s s some wendh et S. mivht ke
Y s -
w at bend et
» nch bant ranch
be ~ unch Ty
L nk . rank
hunk wind
hunt m
purch 1 wink

1 9. Thepl it pants wecovend with it .

[
3 FHllia vt Slormit 30 make Mo bn e menteon.

nk nt nch nce nse nd nge ng

1. Andy’s sunt went out to uDCH and went ewenty dottare
2. This bunch of rumbun msk esno've 23 tome.

3. She has nded the e _usince weing

4. Thop.n.g_hm-wtnMvmnmctheMpt
[ mnk; mluhMmmumd\h&i.n}L.

& Pebbnd g onvyand mnce,

7. llemuhulunSEmMrhm.

o Gremeshead .1 wilpiuh thistenton hess.adl .

10, 1wt the funda But the bark con e me money.
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=g Stuudents learn to read
and write sentences in
the regular blends
practices.
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. Students will read words :_

.u&lﬁmmnhmnhﬁumg

with long vowel sounds
and identify their spelling
- pattems.

The student will leamn to -

generalize from a few
words he/shie knows to
many new words.

. You will be able to re-
view words and vowel
sounds with your students
to reinforce recently
learned skills.

Practce §: Review of Long &

.Lﬂl\“ﬂm.ﬂdlummﬂmnlﬂnh-u‘.

(@)

e

&

V-

-

. Use thess words 1o fill in the blanks:

pet pul  bel pas pal g pst  paid p’::l;:':“‘;‘:::
Lo date  lste () plate  late hats Ao -
wage wagh wedge wag Wi wage MM mge 1. Did Deve pass the test or ,"’
paste pest beste paste pest pest taste peste 2. She laid the pletesonthe .
3. The farmars ere preying for .
4. We came to the 10 see him pley.
6. Did you thecake 14
== I Mete ot loest 10 worde wits thess boghvings snd andings. 8. Kav's wes pale, but she did not |
7. Mary does not sbout saving maor
I eke 8. I mey the chak sed.
et oy .
m od . L i
18 br ein

Focvian Phons -3

e
Wiv fEa

Practice 5-C: Long a ( ele, w/2)
Student’s page 12

ﬁ Write the letters and ssy the word. H flead the words.
ote o LI ete mate Kot
date ¢ _.d_ e o _QL ote ate dn{
platQ 9 G- = sk e skete oate
-ate, n _h_ee s _SL ete rate crete
, S I tote
safe m  _in_ e stote
'afq L _ess ¢ _S_ele hate ste
k Kk o plate
(] __PL ate grate

‘ Writs the word you hear.

v hate
2 _state
s..ate
o Jlate
s._gQrafe
o._snfe
1. daote.
s . _mate
e.__Crote.

. _plate
n._gate
12._skate
1. _rate
.. Kate

' Resd the sentences.

1. Kate sails me & pair of skates.

2. What is the date? April lhst.

3. I'if shunt the gete.

4. Our telephana retes went up in Apell,
8. Kete pute the money in the safa.

6. Pass me the plate of dllrl nut bresd.
7. He hates to miss the etste talr.

8. Bisde mats late in the speing.

20

Roview wards: Aprl, ('8

9. Our flag hee & ster for every stete.
,10. He skd to tha.piate. He was sefel
11. I hate t3 be l-(;'oc @ dete.
12. Ray ate the eggs on his plsts.
13. 'l send them & crete of apples.
14. 1t [a not safe to skete there.
15. Jitt grates en apple for @ cake.
16. We ote o late dinner.

4§ Clcle the letter for the vowel

00und you hesr.

oon o
@@ +®@ o

® N o o

9. e Ill

oo (8)ow %

1.0 & 4
3.6 @4
1. 0 @4
15. @ I
6. ¢« @

Focus onFhonics-3

ong Vel sy
[N T

T ds i

Focus on Phonics 3

Focus on Phonics-3 helps students read
words with long vowel sounds and iden-
tify their variof;s spelling patterns, mas-
tering one long vowel sound at a time.

. Like previous Focus on Phonics books,
this one uses a word-family approach in
most practices to reinforce the sound-

- symbol relationship students are learning

and to help them generalize from a few
words to many new words. Before stu-
dents start this book, they should have a
good knowledge of consonant sounds,
consonant blends, and short vowel
sounds.

In part 6, students may contrast long

“vowel sounds with similar sounds. Or

they may be infroduced to common
homonyms. A one-page review con-
cludes the sections on each long vowel,
and a final section of five practices covers
words with irregular spellings. There is
also a review of rules for adding and
deleting the endings -ks; -ed, -ing, -y, -er,
and -est.




. Prachics 14-B: m;uf:v-hﬂ.aw.:ai.-ﬁ
Focus on Phonics 4
.' . ... m ‘ W op why iibors ang Loy The l Pl Tt wrwril.” m Wribm Wy arel e B,
Focus on Phonics-4 is truly a transition 4 . o
H Q 4 - I . _wg | Mg »org - -
book which helps students progress to -og s o | ey www |2 .
more difficult words and harder materi- honk |* —% 2 —me| = e |2 ”
als. They get practice not only with one- -onk |t e m e me 8 .
llable words in word families, but also o N A
sy' s -ong — : = Students will review
with words of two or more syllables. cloth " N the endings they've
The long u sound is introduced in this oth | e e e | previously learned.
book, where it is compared to similar
sounds. [ - e P wart: sy . e —
1. That big. strong dog belengs to us. . 5he hes gone eway on & long trlp. 1. Wor Laught _ in high echool
In many practices, students continue to HPmdssatheioogrionguahia, 10 Herbra e g o iR un s o T e s
, 3. He codtad the broth for 8 fang tima. 11. The maney that betungs %o us is gane. 3.0sda ______ sbenerjob
learn common homonyms. The teacher’s 4. Tha farmer reises hoge or food — vy e w-In Student Workbook 4
edition contains reference lists for 5.1 drove stong siowhy Bwwugh thekog. 12 A dog ranout. The driver herkad a1 k. 5Pouts _____tiends o thepary. students progress to
. ccuson Phomics. & 6.The moths ats holes in the cloth. 13. By marming the log wes gone. Slg _ hmchesting H ]
homonyms, confusing words, compound | [KStHERS B exep——— o e more difficult material
words, and words with final syllable le, & The sty mencherped up theloge. 15, That cloth g n my sewing beskat Crud  enewon.
which teachers can use to make up addi- %
tional exercises.
Throughout the book, usually at the end b st font wnd pon!
of each section, are sevéral practices that 0 e e et o e s, T i e T e e v 1 o s
give extensive work with many endings — i gt e ooy wels wog  seuce
and prefixes. Their meanings are ex- ﬁ_ & o - L£0J0y _ piming oot am a5t ——{—Students will practice
. . . 3 Pauia sang the with 8 loud. M voica. .
plained, and words are ased in meaning- | et e S sanard ;":l"“ly ‘;“hbone;syl-
. . coffes a1 the store. able wor S, u[ also
ful phra'ses or sentences. Students review g _salt o ¢ e o ot st et LS ot with words of two or
the endings -s, -ing, -ed, -er, -est, -y, and 5. The 60 st ka pw and cousd harty LTt
i : more syllables.
-ly, as well as the rules for doubling the ﬁ @ 8Tt o arirss s oy e L2UGHEL
final consonant and changing final y to i | 7. Tha ety oapwit 0t he i i sed —SOU_ on
before adding an ending. The prefixes bt _saw o | e rormasmesmanoticammesnaoime 0l
re-, un-, dis-, im-, in-, non- and suffixes
_ﬁd, _less, _mem, -ness, _able' and _al are BB o e wors v ave 1 e a6 e e s, B s o ot 14 s with Shme ondiny = Saveral practices giVC
introduced' Several sample Focus on [ @ haW  bal wak @ hiel  helt ' " . Y/ - _M__ _ﬂ__. extensive work with
Phonics-4 practices follow e T (D ox 6D v e [ 2 e J many endings and
p . doun | down g @ e lrem g {;‘;i’ [ oan —ﬁ%V—- _M__ _MLL preﬁxc&
lost oy L] L ot Yo br oll -M—._- _-M...._.. _nﬁgét
MJ:-um_nr--l song | son “@m@ g ameq N oy ML _ﬁfgi _.SNZ._
Rt :
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Appendix B

Samples of vocabulary words
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Job Preparation

employment
preparation

first impressions
promotions
réliabiligL
analyze

reaction
nervousnous

referral

resume
appearance
cover letters
creativity
contribute
critical thinking
r‘elocatg

qualified

~

candidate
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food service
waitresses
kitchen
hygiene
meals
g_Iassw;\re
setup
saucer

menus

Fodd Setvice

restaurant

L

orders

A
[

register
uniform
guests
utensils
napkins
satisfy

diners



ar/range
med/i/cal

real e/state

fax malchine
da/ta pro/ces/sing
key/board.

- staltion/ery
spe/ciallize

con/fer/ence

OFFICE JOBS
le/gal
bank/ing
out/gol/ing.
typel/wri/lter
col/piler
ap/point/ments
ac/cul/ralcy
ef/fi/lcien/cy

punc/tu/allilty

35



OFFICE JOBS

retail | receptionist
telephone messengers
packages mail clerks
palite : t ransferring
memo inference
receive customers
cor respondence complaint
sincerely materials

word processing revising



ins tructions
diagrams
graphs
specifications
classified
strategy

human. resources
estimate

negot iate

OFFEICE JOBS
interpret
manuals
charts
proposals
job search
teamwork
compdutation
maintain

identify
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file clerk
enthusiasm
employment
interview
complex
transcribe
assistants
typists

qualify

JOB PREPARATION
secretary

ffectiveness

compose
optimistic
demonstrate
supervision
executive
promaotions

perform



