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Up until,this research, th\lstudy group received 

instruction with whok la.nguage with little or no phonics taught. 

lhe students in the �tudy group did improve in pl_l�mics 

as documented: in the. Bader's phonics test, but the control 

group also improved. This researcher· cannoj expJain this 

outcome. 'Both the study apd cpntrql groups improved in the 

T ABE comprehension SJJb-test. This is an expe�ted resul�, but 

it is not certain. whether the· study group improved because of 

phonics instruction, They were in a progrqm where. tqeir 

expected outcome was to improve. 1 

The question now is whether or not phonics instruction 

benefited the adult learners. These learners have been out9f 

school fo.I.a long time. Wb:eu they :were ilJ. school, they !ll�Y not 

have had.much.succ.ess�.esp�ciaUy,in.the area 9(reading and 

writing\ Many of these leqrn�r�. were lab� led "sp�cial 

education" when. inJa.ct they iust had, different l�arning styles. 

Teaching implicit phonics to adult learners using job 

relevant materials does have value when it has a meaningful 

purpose. 

,n 



Implications for' Further Stndy 

Further research i� needed in the area of teaching phonics 

to adttlt students. It would have' been a help to this,reseru-ch if a 

latgef]5opulati0n had been served. 

Subjects who went tlown in their scores may have needed 

additional instruction for another-couple of weeks. 

There were two major disadvantages to this research. 

The first was the loss of several' Students during implementation 

of research through moving, health and other problems. 

Related to this problem were students who came in the middle 

of the research. 

The second disadvantage was subjects· in both the study 

and control groups were.all.on different grade levels because 

they were part of a Family Literacy program run at two separate 

sites. This research may have served a better purpose if it could 

have been administered where the studentS' were all on the same 

level, whether ABE or GED. 

42. 



Implications for Adult Liter11cy Programs 

Many of the students' language were underdeveloped, so 

the possibility o(passing on poor language skills to their 

children· is increased. 

Since the study group was a Family Liter�cy program in 

an inner city school district, it is recommended that phonics be 

taught. It is a tool that parents can use not only to help 
• j 

themselves, but also to help their younger children to read 

better. 

Recommendations 

If this research is to be done again, it is the 

recommendation of iliis researcher that both the study and 

control groups be taught by the same teacher. If using different . . 

teachers, the same curriculum should be followed. 

This research would have been served best if students 

were beginning readers such as students learning the English 

language or students below a second grade reading level. 
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Appendix A 

Samples from New Reader's Press Focus on Phonics 



Focus on Phonics 2b 

This level gives intensive practice, 
through the use of w�tten and auditory 
exercises, with beginning and ending 
consonant blends; the digraphs sh,ch, 

th, wh, gn, and nk; and the r..-controlled 
vowels er, ir, ur, ar, and or. Students 
leamJo read and writ� whole words and 
meaningful sentence� in the regular � 

blends practices. Other exercises give. 
help with compound words and harder 
two-syllable words. 

Students should be VJ!ry familiar with 
consonant and short vowel sounds befq�e 
beginning this level. (Blend words with 
long vowel or other vowel sounds are 
covered in later Focus On ·Phonics books 
when those vowel soun4s are iqtroduced.) 
Students using Laubach Way to Reading 
should complete Skill Book 2 before be­
ginning Focus on Ph.onics-2b. 

This workbook is likely to be your re­
source for consonant blends regardless 
of what materials you are using in ypur · 

program. That's because many students 
have particlar difficulty with blends, and 
most materials on the market do not 
cover blends in much detail. 

- Ia: c:.no...t1ot r _. I 

• 
r I 

JU D  
gr gl 

foe"' on Phoc.<es 2t 
\ ,..,, ., .,..., ... 

�,.,_,, > 1-.o 

l••t•· • <t .. OI..,,; 

· 2. 

Focus on� 
,_ 

b 
-- -

Q_rass glass br bl cr cl fr fl br bl fr fl 

I. lr ft II. ... "' 1. c _ ldl  

2. � rl IZ. "' d z. r _ ock 

3. ... Ill 13. � rl 3. , _ .. 

4. "' pi 14. ... Ill 4. b _ td  

I. ,.. d II. lr ft I. , _  ... 
.. � rl II. ,.. d I. C - lmP  

7. ,.. d 17. ... Ill 7. 1 _  .. 
.. ... Ill II. "' pi .. , _ od  

I. � rl lt. " l. b  _ _  
" ft zo. � rl IO. c _ U1dl 

Pract:loa 35: Rft .. wol fftclnt • .._.: .,.,, .,.� • ..t . ..,r. -wc • ..aH • ..,, • .,. .. 
......... ,... .. 
!Jl laolt .t ttw picU•.-.It.,ttwwonl n-. .... l�e iM itl�t _, lhe.....,.. bllrwfya. hew. 

II. P -Gp  
IZ. c _ock 

1'3:' ��'-""' 
14. , _  ... 
ll. c _• 

ll. c _  ... 

17. 1 _ .... 
II. 1 -• 

11. C _lp 

zo. c _ .... 

II 

wi..nk.._ be.n.c.b__ ki.DB-- ba_nd_ fe.ncc._ 

blends in more detail 
than most materials 
on the market. 

;I ,. .... ... ....... , ...... ltWN .. learn to read 

pu' 
wi 
.. 
... 
... 

MIU .c lent 12 ..... -'th 'lhnl  
lllttlnn"'tt 8nd....... HHe .. .,.... ..., • .._. s. ""'I Mille: 

'"nd 
•• 
nch 
.. -

nk ... k 
- wind 
-· 

wink 

nk nt nch nee nse nd nge ng 

1. Andy"o •nt-outto kl.ru:h ... ,.... ,_.., dohlrl. 
z. Tbh ....., ol ...-. -nno'lo.ll.Se to-

3. She hn - ... pfl..af_oolnct� .... '"-
4. Tho .. .D9- •- out 11 thtr ronch ...,-, cho.nJ:e !hoy got. 
S. Tho� youl,.. lwlntk>tmo...,. punch to dri.nlL • 

7. l thlnlt l wiU abo plu� "' ... "-· 
I. Give mo � �.nd... I will pl>ch IIIII ..,., "" '"' ,...DJ:L. 
1. Tho p1..o.IL "'"'' ••- with n..a.t.. 
10. I .,...a.t, tho lu- llu1 tho - - II ...ad.. .. monoy. 

118 

and write sentences in 
the regular blends 
practices. 

;==-~r~-=~=====~;~~============-t-PStudent Workbook ~b • - ... -......... ., .... , .. ,,..--.... -· covers consonant 

ant 

3· , ...... ----~ ... - ---~1-11:•Studcnts 

- -- ~I 

"""' ·-·~ 
~ r::=:--=:=-- - ...... 

I. n,,-.ml .,.. ......... ,..~. 
~ 

~ 



. Students will read words 
with long vowel sounds 
and identify their spelling 

. patterns. 

The student will learn to 
generalize front a few 
words he/she knows to 
many new words. 

• You will be able to re­
view words and vowel 
sounds with your students 
to reinforce recently 
leamea skills. 

,__ ., ........ .. .._ .  

II Orcle .. .. .... tNt .. ... MIN .. .... tlrllt MI� 

..... .... ploto .... 
wogo -go wog wogo 

- - - - - -· 

poll pold 
..... 
rogo 

..... -· 

u. • •  ._.. ..,... .. • an  lhe b�Mtb: 

r.n talte care trey 

point - ... ·-

1 .  Did One p••• the ten or ---, hl 
2. She !old tho ploiH 011 tho --- • 

3. The ,......,. oto preying lor --- • 

4. We CUM to lhe --- to .. hkn pley. 
1. Dld rou --- lhocoko JonolloUdl 

- .. - ·· - - - - - - 8. K8Y"I --- WH pale. -.ut ahe did not 

7. Moly -· not --- ........ NVIng 
I .... e. 1 mer --- tho choir rod. 

•• or 
m old 

II l>r oln 

- &.C: L .... o , .... .-/rJ 
........ ... ,2 

Ill II Write lhe .. ,..,, and •rr the word. ll ��uc� N worda. 

date ... �· ...t:.e.. olo me to K"r 
d _d_ .,. " -9-C- ••• ••• date plate • --9-, ••• ... ....s.k... olo •••• . ... 

-at" lb _b._ ... II _.s:t. Ill ...• Cflll 
I _L .,. .... 

ScifEJ m _m_ ••• .,.,. 
-&fEJ r --..J::_ ••• • _.s_ ••• bolo • ••• 

K _!c._ ••• plata 

pi :..pL OIO grate 

. Rudlhe aent�•a. .... ... : Aprl,. l"l 

1. _.Kate 18111 me a pelr of aUt ... 9. 0... flllg hll I II., for IYel'f' Clltl, 

2. Whit il the datal Aprl llrlt. �10. He llid to th&��··· He w11 .. tel 

1. •·• lhul the a•••· 1 1. I hete t& be laG fot • dale. 

4. Ow telephone rein wenl up In Aprl. 12. Ray •t• the eggt on hta plata. 

I. Kele pule the money in lhe ••••· 13. ra eend them • cr••• of appln. 

e. P111 me lht plate o1 da' nut brad. 14. ll 18 no1 Nfl to ..... there. 

7. He twn to mlaa the ttate fair. 1&. Jm eratea en QPie fOf • cU.•. 

1. lll'd• mell S.t• .., the IIM'ina· 18. WI at• • ••• dinner. 

zo 

iii Wfke the wOI'd you haw. 

I . 1(). 

2. I I .  
3 . 1 2. 

4. 1 3. 

.. 14 . 

e. 
7. 
.. 

8. 

ra Clrct. lhl letter fat lhe vow.r 
Mund you hear. 

I. 8 @ mano 9 . • @ to• 
2. • ® - 10. ® i -
3., @ i bol 1 1. • @ gee. 
4. ® i - 1 2. ® i 
5 • • ® - 1 3  . • ® 
•• (§) i - 1 4  • • ® 
7 • • @ - 15. @ I 

•. @ "  I lod ... • (j) 
--j 

---
....... _ 

·---

Focus on Phonics 3 

Focus on Phonics-3 helps students read 
words with long vowel sounds and iden­
tify their vario�s spelling patterns, mas­
tering one long vowel sound at a time. 

. Like previous Focus on Phonics �ooks, 
this one uses a word-family approach in 
�ost .practices 'to reinforce the sound-

. symbol relationship students are learning 
· and to help them generalize from a few 

words to many new ,words. Before stu­
defl!s start this book, they shduld have a 
good knowledge of consonant sounds, 
consonant blends, and short vowel 
sounds. 

In part 6, students may contrast long 
·vowel sounds with similar sounds. Or 
they may be introduced to common 
homonyms. A one-page review con­
cludes the sections on each long vowel, 
and a final section of five practices covers 
words with irregular spellings. There is 
also a review of rules for adding and 
deleting the endings -ki, -ed, -ing, -y, -er, 

and -est. 

• 
... pall,el_pall_ 

.... .... .... .... 

-4-+-. 

~~ p!atc 
state gat .. 

----.il1:f: _ s ko ±r 
J ate: rote 
9 ro te ......K.G.t.e._ 
::,qfc 

dote 
_ma.f.e.._ 

crate 

-
' 



Focus on Phonics 4 

Focus on Phonlcs-4 is truly a transition 
book which helps students progress to 
more difficult words and harder materi­
als. They get practice not only with one­
syllable words in word families, but also 
with words of two or more syllables. 
The long u sound is introduced in this 
book, where it is compared to similar 
sounds. 

In many practices, students continue to 
learn common homonyms. The teacher's 
edition contains reference lists for 
homonyms, confusing words, compound 
words, and words with final syllable le, 

which teachers can use to make up addi­
tional exercises. 

Throughout the book, usually at the end 
of each section, are sev� practices that 
give extensive work with many endings 
and prefixes. Their m��nings are ex­
plained, and words are osed in meaning­
ful phrases or sentences. Students review 
the endings -s, -ing, -ed, -er, -est, -y, and 
-ly, as well as the rules for doubling the 
fmal consonant and changing final y to i 
before adding an ending. The prefixes 
re-, un-, dis-, im-, in-, non- and suffixes 
-ful, -less, -ment, -ness, -able, and -al are 
introduced. Several sample Focus on 
Phonics-4 practices follow. 

will review 
the endings they've 
previously learned. 

. , ....... . ... ..... ..... . ..... � .. ........ ,. 

I. Thol llltl. ...... doi ......... IO UL  . "  _ _ _ _  ... . ..... .... I . W  .. �Inhlgh-
2. hul .... the tont •lont with ue. 10. He r ... lhe fi"' IO cd  Ul .. clinnef. :L Thoy j__ _ _  .. .... _" 

2" Dod ....____ • botlor Jab. 3. Ho  ....... lho brolh lor o tona lkM.  II. Tho ....... lhol ......... ., uo io -.  
4. n.o ,  .. _ ,  .. _ .._  .... -. � - - .., ,.m .. ...... Student Workbook 4 

focu•oo Pn:'"iJ'" 4 
o•�- - . ,", ., •. ,, •. 'I· • 

lr ,,., � • - -

· .. . 

focva-rhon4k ·4 

.:-c.!:!==.. 
........ -

--

._ ,  _ _  ._ ....,... ,... .... t:z. A c�o�  ... - n.o ... ..., - ... " •. ..- .JL__fri- IO iho .....,. students progress to 
e.n.o ...... ... ,_ .. ..,. _... 1�. ., ...,... ... .., _  • ..,... a. • -'-r----11"'" more difficult material. 
7. Thii '"" Jumped up on lhll lag. 14. You ..,.  ..... _.. •• wrong I 7. We JtL.__ toU 'Winl llidl.. 
L n.o ....,. ...,..._ ... .... -. II" Thol--a ln my - -

•tudMt·a ,... 40 

I. hul i._ e  new car. 

31l 

toll aughl hall aawt -*" waJb •onv NUCe 

-

1" DidWoh .etlJD¥--_..._. ... ,..,, 
2. ....,.. nne 1N aong with a �odd.� wic:a. 
3. Jorce boughl _ ol_ . .... _ ooll.ond 

caffee •• lhl store. 
4. Rau il a IIIU. tt.ld .._.. who .JIJil,/b__ wilh e limp. 
5. Tho dol ..... .. - - eould honly  ..tLTl1tJLL. 

will practice 
nr.l unly with one-syl­
lable words, but also 
with words of two or 

I. TM bola rlred lhe �� becauM lhey wwe ...t.4IJjhL .......... 
more syllables. 

7. TtNI &aundry ICNIP will e-1 lhe oil ... lnt Md J/JiL_ aut 
of that cloth. 

1. Roy h.la the .,..a office •• ,,_ end of the -.lJoJL___, 

4 - · - ·· - - - ---� practices give 
•• 
....... 

.. .. 

.. 

extensive work with 
many endings and 
prefixes. 

-·"-•• _,,_,,, ... -.... ·-·--
IJI .......................... ~ 11 ............... ........ ""'9111111 .... ....,. 

dog .. _ .. I -- .... - I. 10. 

-og I _ .. . -- , .. - ... 11 • 

honk .. _ .. • -- ... .... .. 1::1. 

-onk I _ .. .. -- ... .... .. 
Ir _ .. ... -- .. - I. lol. 

song .. 
-ong .. _ ... - 1 . 

~-------+----l~====--------1----students 
cloth .. _ ... - I. 

-oth .. _ .... • _ .... - - .. 

·--- ---- ---

_ _,_.,..Students 

uure 

Ill c.CIII, .. _ ........................... -. --~l-l~Several 

... 
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Appendix B 

Samples of vocabulary words 

., 



Job Pre paratio n  

e m p l oym e n t re s u m e 

p re p a rat i o n  appearance 

f i rst i m p ressi o n s  cove r l ette r s  

p r o m oti o n s  c re at i v ity_ 

r e I i a b i I ity_ c o n t r i b u te 

c r i t ica l  t h  i n kin.g 

r e a cti o n  r e l o c ate 

n e rv o u snous q u a l i f ied 

r e f e r rgl cand i d ate 

analyze 

) ' I 



Food Se'rvice 

f ood se rv ice r e s taur a n t  
J. I 

w a it r e s s e s  o rd e rs 
' 

k i tchen r e g i s te r 

h yg i e n e  u n i fo rm 

m eal s g u e sts 

glas sw a r e  u te n s i l s  

s etu p n apki ns 

sauc e r s a t i s fy 

menus d i n e r s  



OFFICE JOBS 

a r/ r a n g e  l e /g a l  

m e d i i / c a l  ban k/i n g. 

real  e/state o u t/g oli n g. 

fa·x rna/ch ine  t y p·e I w r i I t  e r 

d aft a p r o/ce s/s i n g  c o / p i / e r 

k eylb o.a rd . a p/p o i n t/m e n ts  

· s t af.t i o n / e r y  a c / c u / r a / c y  

s p e/ c i a l l i z e  e f /f i / c i e n / c y  

c o n/fe r/e n c e p u nc / t u / a l l i / t y  



r et a i -1 

t elephone 

packages 

pgl i t e  

m e mo 

r 

cor res pondence 

sin c e re l y  

w ord process i n g  

OFFICE JOBS 

r e cept i o n i st 

m esse n g e rs 

m a il c le rks 

t r.an sf  e r r i n g 

in fe re n ce 

c us t o m e r s  

com p l a i n t  

m at e r i a l s  

r e vis i n g  

~ce1ve 



OFF-ICE JOBS 

i ns t ru ct i o n s  i n t e  rQ_Le t 

d i ag_r_am s  • man uals 

ru_aQhs cha r t s  

§Qe c i f i cati o n s  Jli.O posals 

.Qlass i f i e d  j o b  $earch 

s rrat e g y  t e a m.w o r k 

h u man. resou rces computat i o n  

e s t i m ate m a i nta i n 

negot iate i d e n t i fy 

57 



f i l e  c l e rk 

ent h u s ias m 

e m p l oym e nt 

i n t e rv i e w  

t r a n sc r i b e 

ass i s t a n t s 

t y p i s t s  

.Q!!a I i f y  

JOB PREPARATION 

s e c r e t a ry 

e ff e ct i v en ess 

QQ1i m i s t i c  

demon st r ate  

. . 

exe cut ive 

58 

complex 

compose 

superv1s1on 

promotions 

perform 


